Assessment of reception-age children would take the form of
teacher observation, using the established Early Years Foundation
Stage Profile.
Teachers would produce annual reports on each child, including
teacher observations, pupil tasks and test scores.
To support this system, teachers would be trained and supported
via ongoing professional development.

What would this mean for schools?
In Year 6, teachers’ reports would summarise pupils’ achievements at
the end of KS2. The reports would relate pupils’ progress to objectives
set at national level. But these reports would not be published
nationally or used to create league tables. Instead they would be
available to parents and to advisors and inspectors when they were
evaluating the work of the school. The reports would be peermoderated by other teachers, on a sampled basis, in school clusters.
With the pressure to teach to the test removed, schools would feel
confident to offer a broad and balanced curriculum to all children.

Support our
campaign for
the alternative!
Actions
you can
take:

What would this mean for pupils and parents?
Through formative assessment, pupils would be given continual
feedback to support their learning. Teachers would use tests,
including test material produced at a national level, to diagnose
particular weaknesses, to locate gaps in knowledge, or to estimate
proficiency at accomplishing tasks. But these tests would be lowstakes and appropriate in the context of a child’s learning journey,
considerably reducing the pressure on pupils.
Parents/carers would receive annual reports outlining their child’s
progress, achievements and areas for development.
Lowering the stakes of primary assessment would allow schools to open
up the curriculum while remaining accountable to parents/carers, by
giving them meaningful information about their child’s progress.

Visit neu.org.uk/campaigns/assessment to find
out more about our campaign and read more
research about alternative assessment models.
Attend one of our assessment events to help us
shape our vision of the alternative: visit
neu.org.uk/campaigns/assessment for details.
Sign up to More Than A Score – a coalition
of organisations campaigning for a better
assessment system at:
morethanascore.org.uk
NEU1515/0919

Too much
testing: the
alternative

High-stakes testing and its link to league tables
places teachers and students under huge pressure
to achieve Government targets. England’s primary
assessment system has led to a narrow curriculum,
dominated by teaching to the test, which denies
children a broad and stimulating education and has a
serious impact on their wellbeing. Pupils with special
educational needs and disabilities are particularly
badly affected.
After decades of political consensus
around primary assessment, there is
now a new recognition among
political parties that the system is
in desperate need of change.
Labour, the Liberal Democrats and
the Green Party are all opposed to
SATs and other high-stakes tests.

What is the alternative to
high-stakes testing?
The NEU alternative is based around
a core set of principles that aims to
put children’s learning at the heart
of education, in place of the current
system which values only that which
can be measured via testing.

The principles:
In a June 2019 poll of
more than 50,000 NEU
members – the largest
ever survey of primary
practitioners – 97% said
they wanted to see an
end to toxic testing

Drawing on the work of many researchers
and policymakers, the NEU has outlined an
alternative to the present system. The Union
believes we need a system which:

Abolish all national, standardised primary tests: the proposed
Reception Baseline Assessment, Year One phonics check,
the multiplication tables check and KS1 and KS2 SATs.
Formal testing should be used where it is appropriate to
fulfil educational purposes and to complement teachers’
judgement – but it should not be allowed to define what
education is about.
Test results for individual schools should not be published
or used to create league tables.

trusts teachers to use their professional judgement to assess
pupils as and when appropriate;

Trust education professionals to assess children in a way
which supports children’s learning and enables intelligent
accountability that does not rely on test scores.

allows all children to have full access to a broad and enriching
primary curriculum which balances academic with creative
knowledge and skills;

Combine trust in professionalism with a recognition of the
responsibility of professionals to report fully to parents and
other stakeholders on children’s progress and achievement.

ensures parents/carers can receive useful and meaningful
information on their child’s progress and development;

All assessment should relate to clear goals and purposes,
established at national level through inclusive processes
of consultation.

supports continual school improvement through the sharing
of good practice; and
enables the Government to see whether its policies are
supporting pupils’ learning.

The alternative should be based on values of well-being,
social justice and economic and social renewal.

What would this mean nationally?
The alternative system would allow useful conclusions to be drawn
from the results of assessment in a way that supports schools to
improve, rather than branding as failures schools or pupils who do
not meet the Government’s arbitrary standard.
High-stakes testing of every child is not needed to monitor the
standards of the primary school system. Instead, this could be done
by testing a representative sample of children nationally. Tests could
include different curriculum areas, so that over the years a picture
of standards across the whole curriculum would become available.
The outcomes of the sample tests would be published nationally,
allowing:
comparisons between different groups of children, taking
account of a range of relevant contextual factors;
a review of aspects of the curriculum in which children, across
England, are generally doing better or less well, to inform any
policy changes;
indications of changes over time;
identification of factors that appear to be related to good
performance in schools.

What would this mean for teachers?
Formative assessment, which supports pupils’ learning, should be
at the centre of all teaching. But because of the pressures of highstakes testing, it is often marginalised, as teachers are forced to
focus on training pupils for tests.
Teachers would informally assess pupils on an ongoing basis –
using observation and interaction with students – to measure
their progress and to identify next steps to support their further
development. Teachers would make sparing use of formal tests,
setting them as appropriate in the pupils’ learning journey.

