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Welcome

What is it that stops the many thousands of
talented female teachers taking on the top jobs?
The answer to that question is, as we know,
complex. A lack of confidence, too few opportunities
to work flexibly, and an unrelenting workload
incompatible with family life (the Government’s
own survey has found leaders work on average 60
hours a week) are among the numerous obstacles.
Worst of all, perhaps, is the weight of judgement
felt by women who have senior jobs and children.
Headteacher and mother of two, Helena Marsh,
has been on the receiving end of what she calls
“chippy comments” from male and female
colleagues. Astonishingly, when she returned from
her first maternity leave to her two roles in middle
and senior leadership, a female colleague said to
her: “I don’t understand people who have children
only to let other people bring them up.” Marsh is
trying to do something about the inequalities
in the education system that restrict women to
the classroom or drive them out of education
altogether. In 2015, she co-founded grassroots
movement WomenEd. Find out more in our
profile on page 14.
Our campaign for a fairer funding deal
continues, and lots of leaders, who have been at
the forefront of this battle, were at our hugely
successful Parliamentary lobby (see news). It isn’t
just school funding that we are lobbying on. Ahead
of the Budget, along with nine other organisations,
we wrote to the chancellor setting out the case for
more cash for the further education sector. It has
taken an even worse financial hit than schools
in the past seven years. That’s why our Effective
Education project has been launched to raise
awareness of the vital role of FE among MPs
(see our cover feature on page 10). Our first
leadership conference last month was a sell-out,
and leaders heard from some top-level speakers
on how to lead in challenging times.
If you couldn’t make it, catch up on what you
missed at www.amie.org.uk, where full coverage
will be published soon.
Have a great Christmas, and see you in 2018.

GET IN TOUCH

www.facebook.com/atlunion
@atl_amie
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NEED TO KNOW

NEWS IN BRIEF
KEEP UP TO DATE WITH THE LATEST EDUCATION SECTOR NEWS

National joint general secretary Kevin Courtney
addresses the rally. Shadow chancellor John
McDonnell, second from left, and Liberal
Democrat leader Vince Cable also spoke

PHOTOGRAPHY: KOIS MIAH

HUNDREDS JOIN FUNDING RALLY
Headteachers were among hundreds of
people, including parents and staff, who
took part in the National Education
Union’s rally calling for a commitment
from the Government to reverse school
cuts and properly fund schools ahead of
the Budget.
Shadow education secretary Angela
Rayner and shadow chancellor John
McDonnell were among the speakers
who addressed campaigners in the
School Cuts rally at the Emmanuel
Centre in Westminster on 24 October.
More than 50 MPs pledged their support
for the School Cuts campaign – many of
whom met with campaigners from their
constituency to discuss the impact the
cuts are having. National Education Union
joint general secretary Mary Bousted said:
“It is fantastic that parent groups have
got so involved in this campaign.
It strengthens the campaign.”
Kevin Courtney also addressed
the crowd: “You are doing a very
good thing being here today. When
the Government put £1.3 billion
back into school budgets, it was
because of your efforts. It was
your success, but there is much
more to win.” He added: “When
you see your MP today, I would
ask them, whoever caused
the economic crisis, surely
you don’t think it was
the five-year-olds, who
weren’t even born in

2008, so why are they getting a worse
educational experience?”
Speaking later, Rayner said: “It is a
tragedy that we are seeing headteachers
running marathons that they used to run
for charity now running to raise funds for
their school. It’s really devastating when we
have letters going home to parents asking
them to provide what the state should
provide within our education system.
“When we choke off opportunities for
young people to do well, whether that’s
through arts, culture, science, English,
through further or higher education,
through technical routes, we choke off
aspirations and ability, we all lose out
as a society.”
National Education Union member
Louise Atkinson told those gathered that
her school in Cumbria has lost three
teaching assistants (TAs), 10% of its
workforce. “Our children only get one
chance at their school education, and this
Government is stealing it from them,”
she said. “It’s an issue at every school
I speak to locally. I’ve come down to
London with a letter today signed by
over 70 headteachers from our local
area, laying out some of those
decisions and some of the
issues they’re facing.”
NAHT general secretary
Paul Whiteman then told the
rally: “There is simply not

enough money for schools. One secondary
school leader in East Sussex who I was
speaking to recently told me how he can
no longer use the playing fields for sport
because he can’t afford to get the grass cut.”
He added that another primary school
headteacher in Manchester told him five
teachers were made redundant before
the start of this term, and nine TAs and
the entire lunchtime staff. “This is
heartbreaking stuff, and it shouldn’t
be allowed to happen.”
Members and campaigners met with
their MPs on the day, while 54 MPs took
part in the lobby by pledging their support
for the School Cuts campaign.
AMiE director Mark Wright said: “Lack
of funding is endangering the education
of a generation. It’s great that heads are
joining staff and parents to drive home
the message that trying to educate on a
shoestring is bad for everyone.”
Other speakers included the leader
of the Liberal Democrats, Sir Vince Cable
MP, Jo Yurky of the Fair Funding for All
Schools group, and Alison Ali of Save
Our Schools. The rally was also supported
by ASCL, Unison, Unite, GMB, and the
National Governance Association and
other parent organisations.
Find out more about the campaign at
www.neu.org.uk/funding. To see how
your school fares under the funding
formula, see www.schoolcuts.org.uk.

National Education Union joint general secretary Mary Bousted at the rally
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Ten bodies representing
further education staff,
students and providers
wrote to the chancellor
ahead of last month’s
Budget calling for
extra funding.
The letter, sent by
organisations including
the National Education
Union, ASCL, UCU and
the AoC, said that cuts
over the past seven
years have led to the
loss of a million adult
learners and thousands
of staff.
“To ensure that
everyone can access
the learning they
require after school,
we need a stable and
well-resourced further
education sector that
can cater to a wide
range of needs and
ambitions,” says the
letter. “However,
successive funding
cuts have weakened
our nation’s skills and
infrastructure and
reduced the availability
of learning opportunities
for young people
and adults.”
Joint general
secretary of the
National Education
Union Kevin Courtney
said: “The Government
must reverse cuts
to funding for 16-19
education and adult
learning. If it is serious
about having a strategy
for the skills required
for a shifting labour
market and a strong
post-Brexit economy,
it must put its money
where its mouth
is and fund this
vital sector.”

AIR POLLUTION
GUIDANCE

Headteachers and school leaders should
create an action plan, involving pupils,
parents, governors, teachers, support and
maintenance staff, and policymakers, says
new joint guidance.
The National Education Union has joined
forces with the British Lung Foundation to
produce guidance warning school staff and
parents about the dangers of air pollution.
Installing air pollution monitors will help school
leaders and staff understand when pollution is
worst and which measures could be the most
effective at their school, says the guidance.
There are three main types of monitors.

Rosie Winterton MP
met Belinda Brown
and Anita Price

COLLEGE REPS TALK CASH CRISIS WITH MP
Members in further education are meeting MPs
to tell them about the challenges facing their
colleges, as part of an awareness-raising
project – Effective Education.
The project, launched by the National
Education Union in September, has two aims:
to increase MPs’ knowledge of the sector, and
to explain how the challenges facing colleges,
including funding cuts, will make it difficult
to train people in skills needed post-Brexit.
Reps at Doncaster College met local MP
Rosie Winterton and told her about the impact
of funding cuts and the problems caused by the
compulsory maths and English resits policy.

TOP AWARDS FOR
AMiE PRINCIPAL

Congratulations to AMiE member John Laramy,
principal of Exeter College, which has been
named best-performing college by FE Week.
It is the college’s second accolade this year. The
Sunday Times ranked it among its Best 100
not-for-profit organisations to work for earlier

Bolton College maths lecturer and member
of the Further Education Sector Advisory Group
Mike Pevitt also raised the problems around
forcing students on vocational courses to
repeatedly retake the subject until they pass.
National Education Union policy adviser
Janet Clark said: “We have lots more meetings
with MPs lined up, which is great. We are urging
them to ask Parliamentary questions about FE.”
AMiE president and interim college
manager Josie Whiteley was due to meet
MP for Dewsbury Paula Sherriff as ELM
went to press.
See feature page 10

PHOTOGRAPHY: PAULA DUCK

FE BODIES
CALL FOR
MORE CASH
IN BUDGET

Kevin Courtney, joint general secretary
of the National Education Union, said: “Air
pollution is a growing area of concern for
members of the National Education Union.
Schools cannot solve this problem alone,
but we are delighted to publish guidance
that will help schools take practical steps
to protect children.”
Dr Penny Woods, chief executive of
the British Lung Foundation, said: “Our
own research found that only a third of
local authorities are monitoring pollution
levels outside schools. This isn’t good
enough. Toxic air is poisoning our children.
This guidance will address the lack of
information and data available to teachers
and parents.”
To read the guidance, go to www.neu.org.
uk/bhf-air-pollution-guidance.

this year. The award is given for motivation,
happiness and engagement of the workforce.
The only further education college in England
to make the list, it was recognised for creating
a “sense of family” among the staff. “This is
further proof that taking care of staff and
high performance are two sides of the same
coin,” said AMiE director Mark Wright.
“Well done, John.”
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COMMENT: WALES

Making the mission possible
A FOURYEAR EDUCATION ACTION PLAN WILL SLOW THE PACE OF CURRICULUM
IMPLEMENTATION, WHICH IS TO BE WELCOMED

T

he launch of the action plan,
Education in Wales: Our national
mission 2017-21 by cabinet secretary
for education Kirsty Williams, will
see the phased implementation of
the new curriculum put back a year.
This is good news. In our ATL Cymru Manifesto
2016, we said the new curriculum needs to be
done once and done well. And at the launch of
NEU Cymru we shared some of our thoughts
on the plan with Williams.
Broadly welcomed are many of the key
actions, including:
• a phased roll-out of the national curriculum
• expanding the Pupil Development Grant (PDG)
• formative assessment methods
• reducing infant class sizes
• upgrading school buildings.
The Welsh Government has some opportunities
now to focus on delivery. The cabinet secretary
has perhaps bought herself some time to implement
the curriculum, but Our National Mission is only
going to work if education professionals are given
the resources needed.
Fewer Welsh Government initiatives and
changes are a good thing. Williams needs to
show strong leadership.
She has high expectations of the workforce.
Education professionals are expected to raise
standards while implementing not just the
new curriculum, but also (and not exclusively):
• additional learning needs reform
• Welsh language targets
• changes to tests and qualifications
• a new Estyn regime
• a digital competency framework
• professional standards.
We keep reminding the Welsh Government that
all these changes could potentially have a major
impact on teaching and learning.
So the key focus for Welsh Government
looks to be the new curriculum, which sprung
from Graham Donaldson’s Successful Futures
report in February 2015. There is broad support
for the ideas and principles behind the new
curriculum, although implementation to date
has been patchy at best. Maybe a bit more time
will help, supported by access to good CPD

opportunities, so
professionals can
engage with the process.
This was reflected in
the National Education
Workforce Survey, funded
by the Welsh Government
and carried out by the
Education Workforce
Council earlier this year.
The two most selected areas
of professional development
that school teachers said
they would welcome further
development in were ICT and
digital skills (45.9%) and curriculum
content and design (35.2%).
Professional development is key. It will be
interesting to see what the professional learning
opportunities mentioned in Our National Mission
will look like. At the moment, the professional
standards being developed to help teachers with their
professional learning need to be backed up by the
opportunities for sharing practice and undertaking
high-quality CPD. We know this is not always the
case. And often the reason given is funding.
So what about funding? In the National Education
Workforce Survey, only 26% of teachers felt their
professional development needs over the past
12 months had been fully met.
They stated: “The main barriers for accessing
the required continuing professional development
were conflict with work/not enough time (57%)
and cost (69%).” Cost was a barrier for other
professionals, too, in accessing CPD. The results
showed the impact was 47% for FE lecturers,
46% for FE learning support workers and 61%
for learning support workers in schools. Similarly
high figures were collected for those on supply.
Funding and workload then remain key barriers
to education professionals accessing vital CPD.
CPD will help make Our National Mission
become a reality.

COLUMNIST
MARY VAN
DEN HEUVEL
POLICY ADVISER,
NATIONAL EDUCATION
UNION CYMRU
ATL SECTION

“THE NEW CURRICULUM
NEEDS TO BE DONE ONCE
AND DONE WELL”
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COMMENT: NORTHERN IRELAND

Toxic technology?
EDUCATION LEADERS SPEND VAST SUMS ON TECHNOLOGY, BUT WITH STUDIES LINKING
OVERUSE OF TECHNOLOGY WITH CLINICAL DISORDERS, IS IT MONEY WELL SPENT?

T
COLUMNIST
MARK LANGHAMMER
DIRECTOR OF
THE NATIONAL
EDUCATION UNION
NORTHERN IRELAND

he growth of technology in education
places a huge financial burden on
managers and leaders who invest
heavily to keep up with the latest
technologies and kit. Yet there is
growing evidence that over-using
technology impacts negatively on the health and
welfare of learners.
The argument for technology in the earlier grades is
often rooted in the fear that children will fall behind.
In today’s classrooms, from village to inner-city
schools, you will find some type of screen. We have
accepted tech in the classroom as inevitable, a benign
educational evolution, but are we wise?
Findings from ATL’s 2016 teachers survey
suggest technology in a learning environment has
pedagogical benefits, but myriad drawbacks too.
Teachers observed that students raised on a high-tech
diet appear to struggle more with attention and focus.
They become bored, apathetic and uninterested when
not plugged in.
In his 2016 book, Glow Kids: How Screen Addiction
is Hijacking our Kids – And How to Break the Trance,
author Dr Nicholas Kardaras says: “Over 200 peerreviewed studies correlate excessive screen usage with
a whole host of clinical disorders, including addiction.
Recent brain-imaging research confirms that glowing
screens affect the brain’s frontal cortex — which
controls executive functioning, including impulse
control — in exactly the same way that drugs like
cocaine and heroin do. Thanks to research from the
US military, we also know
that screens and video games
can literally affect the brain
like digital morphine.”
How do we keep our
children from crossing
this line? Developmental
psychologists understand
that children’s healthy
development involves
social interaction, creative
imaginative play and
engagement with the
real, natural world.
At a recent London
conference on technology
addiction and adolescent

development, Harley Street rehabilitation clinic
specialist Mandy Saligari said screen time was too
often overlooked as a potential vehicle for addiction in
young people. Saligari argued that greater emphasis
was needed on sleep and digital curfews at home,
as well as a systematic approach within schools, for
example, by introducing a smartphone amnesty at
the beginning of the school day.
The key is to prevent young children from getting
hooked on screens. That might mean books instead
of iPads, nature and sports instead of TV, Lego instead
of Minecraft.
Finland, whose school system routinely ranks
close to the top of global OECD and PISA rankings, has
chosen to skip technology-heavy standardised testing.
Instead, students enjoy up to four daily outdoor

“STUDENTS RAISED ON A
HIGHTECH DIET APPEAR
TO STRUGGLE MORE
WITH ATTENTION AND
FOCUS. THEY BECOME
BORED, APATHETIC
AND UNINTERESTED”
free-play breaks regardless of weather. By
comparison, a sedentary Northern Irish child sits
glued to a screen, playing edu-games while stressed
by standardised testing, on-screen assessment and
internet-driven coursework.
Children are vulnerable to an addictive escape if
they feel alone, alienated, purposeless or bored. The
solution is to help children connect to meaningful
real-life experiences and relationships. The creatively
engaged child connected to their family is less likely
to escape into a matrix-like digital fantasy world.
In Northern Ireland, we have technology
companies seeking to persuade schools that
screens are the educational panacea. Millions were
spent developing our ‘c2k’ system, with millions
required to maintain it. Yet, as schools make
teachers redundant and scarce funds are set aside
for technology, many educators and parents alike
are beginning to ask: do these digital-age hypnotic
marvels actually produce better educational
outcomes for the kids who use them?
DECEMBER 2017 | ELM 7
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BACK TO BASE

In 2016, education secretary Justine Greening set out plans to reform primary
assessment, but the promise to tackle accountability and workload has been
broken with the announcement of two new tests
WORDS SALLY GILLEN

I

f we were to turn things a little
topsy turvy and measure the
Department for Education’s (DfE’s)
progress, how would it fare?
Taking its proposals to reform
primary assessment, which were
published in September and apparently
based on a consultation, we could only
conclude that the department needs to
improve its listening skills and work
on its creativity.
Primary Assessment in England
contains some good things, which
the National Education Union welcomes.
We will come to those. For the most part,
though, its proposals look certain to heap
more accountability pressure on leaders
and yet more work on staff. Two new
assessments – a baseline in reception and
a multiplication check in Year 4 – are a
bitter blow. Especially disappointing
because Justine Greening had promised
to tackle accountability and workload as
part of the reforms, when she announced
the consultation in October 2016.
“The paper doesn’t look at
accountability at all, except to create a
bigger stick,” says National Education
Union policy adviser Anne Heavey.
“The DfE has said one thing and done
another. Heads aren’t stupid.”
The stubborn refusal to abandon the
baseline assessment – despite compelling
evidence that it cannot work – is
frustrating. Research into the baseline
was jointly funded and commissioned
by ATL and the NUT from the Institute

of Education at the London School of
Economics in 2015. At that time it was
being trialled by schools using three
different models. Findings from the
study, winner of the prestigious BERA
public impact award in 2016, were that
only 7.7% of leaders and teachers believed
the data collected was an ‘accurate and
fair way to assess children’, and just 6.7%
that it was a ‘good way to assess how
primary schools perform’.
The researchers also found that school
leaders were uncomfortable using
private providers and felt vulnerable
at a time when there has been a lot of
policy change related to assessment.
“The research showed that what the
DfE was trying to achieve, which was a
valid, reliable starting point as a progress
measure that was a snapshot assessment
of a four-year-old, just couldn’t work.
Any of the data that came from that
could not be fairly used as a progress
measure,” says Heavey.
Heads were also uncomfortable about
the workload it generated for their staff
and the disruption it caused children
at the start of primary school, she adds.
“It was very clear that heads were
overwhelmed with the demands placed

on them and one said baseline was
‘a rope to hang ourselves with’.”
Primary leaders aren’t just dealing
with accountability pressures. There
is a funding crisis, a workload crisis, a
struggle to recruit, a struggle to retain.
“Every single concern we had in 2015,
we still have,” argues Heavey. “The DfE
has not been able to answer how it is
going to ameliorate those concerns,
despite acknowledging them. It knows
this is a deeply controversial policy.”
The risk that children will be labelled
as low ability at age four, setting low
expectations for the rest of their school
career, is among the key problems
highlighted by the 2015 research.
Summer-born children, those with
special educational needs and with
English as an additional language are
especially at risk. “There is no test
that could do what the DfE wants and
not have lots of harmful effects on
children,” she says. “The baseline
could entrench low expectations for
pupils who attain a low score in the
assessment. Although the Government
says it will make sure that doesn’t
happen, every single policy it has
that scores, ranks and labels children

“EVERY SINGLE CONCERN WE HAD IN 2015,
WE STILL HAVE. THE DfE HAS NOT BEEN
ABLE TO ANSWER HOW IT IS GOING TO
AMELIORATE THOSE CONCERNS”
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P O L I C Y M AT T E R S

does this. Decades of research
into statutory assessment shows
it is inevitable.”
Moreover, the flaw at the heart of the
concept of baseline remains. The idea
that the baseline score can be compared
to that at key stage 2 and used to make
a judgement on a school’s effectiveness
is impossible if a child moves school.
“The DfE says this is a cohort measure
and that as long as enough children in
the cohort are stable, it’s fine, but I don’t
think leaders are particularly reassured
by that,” Heavey says, adding that it has
not been made clear what the minimum
number is or the proportion. “In some
schools there’s such turbulence that
there really is no stability from reception
to Year 6,” she points out.
It is not the only unanswered
question. Scant detail on what form
the baseline will take is included in
the consultation document, other than
that it will take place within the first
few weeks of a child starting school

and be teacher-mediated rather than
observation-based.
More complication and workload looks
likely because the early years foundation
stage profile (EYFSP) is being refined.
There are good arguments for doing this,
which include tackling the excessive
bureaucracy that has grown around
collecting evidence that children are
progressing against the 17 learning goals.
“One thing we absolutely require is a
thorough workload impact assessment
of both of these policies together because
there’s a huge burden being placed on
reception teachers potentially,” warns
Heavey. “I don’t think the DfE has
acknowledged just how much change it
could be bringing to the reception year.”
Beyond that, the multiplication check
in Year 4 is, she argues, yet another
burden. Universally opposed, Heavy says
the test betrays a lack of trust in teachers
by the Government. “If teachers are
following the national curriculum, that
is when children will know their times

tables, so this policy says we don’t trust
schools to do that.
“This whole assessment is throwing
resources at a trust issue. It’s really
disrespectful and it’s a waste of money
and a waste of time. It could have a
distorting effect on some primary
curriculums, in the same way as the
phonics check has had. It could really
knock the confidence of pupils who
don’t perform well in the test.”
It has been piloted but the DfE has
not released the results. Inevitably,
the decision not to make the results
known has led to speculation that
the trial was unsuccessful.
Back to the positives in the paper,
two particular victories can be claimed
by unions. The change to the writing
assessment framework has been
welcomed by the National Education
Union, with a move away from the
absolutism of the secure fit to teachers
being able to use their judgements if
the child has not quite met the ‘pupil
can’ statements.
“That’s a huge benefit to children
with SEND, especially on issues such as
spelling,” says Heavey. “The other thing,
which is a very symbolic win, and I
think Mary Bousted highlighted this
really well, was the obsession with the
technical detail of writing in the Year 6
writing assessment, not the impact and
the quality of the overall composition.
It’s not perfect now but it has come a
long way.
“This was a big move for the DfE,”
she adds. “Our SATs letters campaign,
where we sent a letter from a member
to the then education secretary Nicky
Morgan every day until she agreed
to meet us, initiated this work.
It showed the voice of teachers
in the classroom implementing
these reforms was one of the
most powerful strategies.”
Welcome though these concessions
are, stopping the baseline and
multiplication checks will be a priority.
So what’s next? A tender for the baseline
is expected soon and then there will
be two rounds of pilots. The National
Education Union has not ruled out
more research once we know more
about how it will work. “This is how we
stopped baseline in 2015,” says Heavey.
“We went and got the evidence and
we made a really strong case for why
it did not work. We could do it again.”
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EFFECTIVE
EDUCATION
THE NATIONAL EDUCATION UNION HAS LAUNCHED A
PROJECT TO RAISE AWARENESS AMONG MPs OF WHAT
COLLEGES WILL NEED TO DELIVER POST-BREXIT.
SALLY GILLEN FINDS OUT MORE

“I

ILLUSTRATION THOMAS PULLIN

often say that FE
stands for forgotten
education,” says Mike
Pevitt, a Bolton College
maths lecturer and
a member of the
National Education Union’s Further
Education Sector Advisory Group.
Considering the Institute for Fiscal
Studies’ prediction that by 2020 FE
funding will be at the same level as it was
30 years ago – a startling fact contained in
a report it published in February – Pevitt’s
statement on the sector’s status, though
bleak, seems spot on.
“The state of funding in FE is shocking,
especially when the Government keeps
saying now that FE is so important. Well,
it needs to put its money where its mouth
is,” says National Education Union policy
adviser Janet Clark, who is leading the
union’s Effective Education project.
Launched in September, the project’s
twin aims are to raise the profile of FE
among MPs, and make them aware of the
challenges the sector will face in training
a workforce in skills needed post-Brexit,
following year-on-year funding cuts.
“MPs don’t have a lot of knowledge of
the FE sector because, generally speaking,
they will have had an academic education
and gone straight from school to university.
They won’t have had personal experience
of the sector,” explains Clark. “But at the

same time, many of their constituents
will go or will have gone to FE because
62% of 16- to 18-year-olds go to an
FE college, so they are missing out
on understanding a huge section of
their constituency.”
The Government published an
Industrial Strategy consultation at the
start of the year, saying the FE sector will
play a really important role in providing
the skills for a post-Brexit economy. Clark
says because FE has had many years of
turbulence and funding cuts – much
worse than in schools – it is vital that MPs
learn more about their local college and
community. They also need to know the
local labour market and businesses to
make sure it has the resources it needs
to play the role that the Government
expects of it, she adds.
Meetings with MPs are a key part of
the project and, as ELM went to press, 17
parliamentarians had arranged to meet

“THE STATE OF
FUNDING IN FE
IS SHOCKING,
ESPECIALLY WHEN
THE GOVERNMENT
KEEPS SAYING
NOW THAT FE IS
SO IMPORTANT”
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“AT A TIME WHEN WE NEED A WIDE RANGE OF
COURSES ON OFFER TO ENSURE WE CAN TRAIN
OUR POPULATION TO COPE POSTBREXIT, WE
MUST HAVE A BROAD CURRICULUM”
National Education Union members.
Among them, Conservative MP for Bolton
West Chris Green, who was due to speak
to Pevitt. “One of the main things I’ll be
raising will be funding,” says Pevitt. “It’s
been cut every year for the past seven
years and funding for adults is almost
non-existent now. We’ll have these new
T-levels, but many colleges won’t be able
to deliver them because they are losing
vocational lecturers due to poor pay.”
For that reason, he says he plans to
push for a central lecturer’s contract in
England. Already introduced successfully
in Scotland and Wales, a central contract
would standardise pay. “In England, it’s
every college for itself, with some offering
lecturers, say, £25,000, others £38,000.
In Scotland, most lecturers will be on
over £40,000 next year because of the
central contract,” he says.
He adds: “As people move back to
the continent, we’ll have skills gaps
but nobody to fill them, because we
won’t have the staff to train them
if we don’t sort out these problems.”
In one department at Bolton College,
where he has worked for nine years,
there have been three curriculum course
leaders in the past year alone. Instability
has become a familiar story for colleges
across England. Many of the most serious
problems, such as recruitment and

retention and heavy and stressful
workloads, come from the same root:
underfunding. Not all, however. National
policy is also playing its own damaging
part. The much-criticised compulsory
maths and GCSE resits policy, for
example, is sucking up resources and
undermining the sector’s capacity to
deliver vocational education. Opposed
by staff up and down the country, forced
resits are demoralising staff and students
alike, say many FE staff.
There is plenty of evidence, too, that the
policy is not working. At Pevitt’s college,
just 20% of 16- to 18-year-olds passed their
maths resit last year, and at many colleges
up and down the country the pass rate is
similarly low. “Classrooms are booked
up left, right and centre, and there are
problems recruiting maths and English
teachers, so you end up with people who
aren’t qualified in these subjects teaching
them,” says Pevitt, adding: “We are being
expected to do in 30 weeks what a school
couldn’t achieve in three years.”
He feels so strongly about the policy
that he proposed a motion to scrap it
at ATL’s Annual Conference in April,
winning widespread support from many
members who shared their experiences
of, and concerns about, forcing students
to resit the GCSEs again and again.
AMiE president and experienced FE
manager Josie Whiteley is among many
who are against the policy, and spoke
at TUC congress in September about
the damage to students’ self-esteem.
Whiteley will also be meeting her
MP Paula Sherriff and, like others,
will raise the “dreaded maths
and English resits and funding
implications”. More money will
be on Whiteley’s wish list, but she
will also make the case to her
MP that it needs to be directed
towards skill areas that will
become desperately needed
post-Brexit. “The Effective Education
project is so important because it is
absolutely crucial colleges are funded

properly in order to be able to offer a
range of courses, and we need MPs on
board to achieve this,” says Whiteley.
Narrowing the curriculum – a decision
forced on many college principals coping
with a shrinking budget – will also be
raised, she adds. “At a time when we
need a wide range of courses on offer
to ensure we can train our population
to cope post-Brexit, we must have a
broad curriculum,” she says. “The
life-long learning offered by colleges
gives second and third chances to
people to continue learning.”
Another of the meetings will be with
joint general secretary of the National
Education Union Mary Bousted, who
is going to meet Neil Coyle, MP for
Bermondsey and Southwark. As ELM
went to press, the meeting was scheduled
for 8 December.
More MPs are taking up invitations
to meet National Education Union
members daily, says Clark. “We have
had a fantastic response so far, including
from MPs who don’t have a college in
their constituency. They obviously know

“AS PEOPLE MOVE
BACK TO THE
CONTINENT, WE’LL
HAVE SKILLS
GAPS BUT NOBODY
TO FILL THEM,
BECAUSE WE WON’T
HAVE THE STAFF
TO TRAIN THEM”
skills are a priority and they need to
know something more about it. With
Brexit, people are thinking about the
labour market, jobs and the economy.”
She adds that with around one million
EU nationals due to return to their
country of origin following Brexit, huge
gaps will be left in areas such as nursing
and construction. A significant funding
boost will be needed to train people in
these areas.
“We are urging members to come up
with a question that relates to their college
or their local economy, which their MP can
ask in the Commons or in a letter to the
skills minister,” explains Clark. “We want
MPs to hold the Government to account.”
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Rosie Winterton MP
met Belinda Brown
and Anita Price

Reps tell MP about
the impact of cuts
Rosie Winterton was the first MP to meet
National Education Union members, when
she visited Doncaster College in September.
Welcoming Winterton, who has been Labour
MP for Doncaster for 20 years, National
Education Union policy adviser Janet Clark
explained: “The Government has said the
sector needs to help the economy post-Brexit
because it needs to provide the skills needed.
But the National Education Union is very
aware that excessive workload and funding
cuts will make it very difficult to deliver what
the Government wants.”
Reps Belinda Brown and Anita Price
then spent 45 minutes talking to Winterton
about the challenges they are facing in
delivering good-quality education. Top of the
agenda was funding, with both describing the
impact cuts have had on teaching and learning.
Bigger class sizes, underinvestment in up-todate resources, and the negative impact of the
compulsory maths and English GCSE resits
were among the problems they highlighted.
IT trainer Anita, who has worked at the
college for 16 years, said more money was
needed to update software, for example.
“The Government has slashed funding
horrendously but still expects the same

results,” she told Winterton. Belinda, a maths
lecturer, said: “When I first started teaching,
we would never have more than nine people
in a class. Yesterday, I had 25, ranging from
entry level to level 2. We just can’t do it. With
the best will in the world, we are doing all we
can to give students the best opportunities,
but class sizes need to be a lot smaller.”
Anita agreed. “Smaller class sizes are key.
I sometimes feel I’m letting my learners
down because I can’t spend that extra 10
minutes with them because there are 16
other students who need my help.”
Belinda then went on to say that forcing
students enrolled on vocational courses to
retake maths was leading to behavioural
problems that are difficult to manage. These
students have already walked away from
an academic route. They need functional
maths rather than GCSE.
“There was supposed to be a U-turn on
compulsory maths but that hasn’t happened.
Tutors across FE colleges feel the same.
The policy just isn’t working,” she said.
Opportunities for adult learners have also
been reduced, she told Winterton, with too
much emphasis on 16- to 18-year-olds.
Nodding, Anita said: “Colleges offer a wealth

of opportunities for the local community.
It’s not just 18-year-olds who want to do
courses, but others such as myself who
go back to study.”
Listening and making notes, Winterton
responded: “As a country, we can’t afford not
to get this right, especially post-Brexit. It has
to be an opportunity to say let’s get the skills
and training we need. We must get serious
about this and the focus must also be on
what’s needed locally.”
Before leaving, Winterton said she would
write to skills minister Anne Milton to ask
what the latest position is on scrapping the
compulsory resits policy. For more information
about the Effective Education project, go to
www.neu.org.uk/effectiveeducation.

“WHEN I FIRST
STARTED TEACHING,
WE WOULD NEVER
HAVE MORE THAN
NINE PEOPLE IN A
CLASS. YESTERDAY,
I HAD 25... WE JUST
CAN’T DO IT”
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Women ahead

HEADTEACHER AND COFOUNDER OF GRASSROOTS MOVEMENT
WomenEd, HELENA MARSH, TELLS SALLY GILLEN ABOUT HER RISE
TO THE TOP AND WHAT NEEDS TO CHANGE FOR THERE TO BE
MORE FEMALE LEADERS

H

elena Marsh’s sixth
form tutors thought
she would go far. Yet
they discouraged her
interest in teaching.
“I remember them
saying things like ‘oh you can do better’,
so I was kind of a bit put off teaching,”
she says.
Twenty years on, we are sitting in her
office at Linton Village College, where
she has been headteacher for almost two
years, and Marsh is talking me through
her career and role in co-founding
WomenEd. Set up in 2015, it campaigns
to reduce inequalities in senior leadership
and push for changes that will allow
more women to become leaders. With
more than 14,000 Twitter followers,
its influence is growing fast. The
Department for Education (DfE) cited
WomenEd as a “key group to support the
development of women in leadership”
in its 2016 white paper Educational
Excellence Everywhere.
Marsh’s rise to headship was achieved
at age 34, 12 years after training. It was
in the last year of her English degree at
Warwick University that Marsh decided
she was going to do fast-track teaching.
Despite the earlier discouragement of her
teachers, the “niggle” that she wanted to
teach had remained. “I had really loved
school, at least later on, and I had
volunteered at my middle school during
A-levels and I loved those lightbulb
moments,” says Marsh. “I had the bug.”
Unlike many working in education,
however, she didn’t come from a family
of teachers, and therefore had no close
teacher role models. Born in Bosnia,
Marsh arrived in the UK aged two. Her
father was a panel beater and car paint
sprayer who became a hair salon owner
after a car accident. Her mother had a
number of jobs at the local authority
in Northampton, where Marsh grew
up, including one where she was
responsible for school buildings.

After qualifying, her first job as an
English teacher was at Soham Village
College, north of Cambridge, and her
NQT year coincided with the trial of
Ian Huntley.
She stayed a couple of years before
moving on to a school where she got a
second in English. The following year,
aged 25, she became head of English
at Bottisham Village College. When an
SLT secondment opportunity came up
a couple of years later she went for it
and was promoted to assistant principal
later that year.
She was doing both middle and senior
leadership roles when she had maternity
leave for her first child, now aged seven.
When returning to work she found
herself, like many women, having to
figure out how she would manage work –
in her case two roles - and a child. Her
husband’s application to become part
time as a recreation officer at the council
was initially turned down. “It was really
quite a struggle,” remembers Marsh.
“Even though a lot of women he worked
with seemed to automatically get flexible
working, he had to really fight for it.”

to go home and cuddle your children?’,
or ‘do you miss your children?’ Those
niggly, guilt-ridden comments can be
quite unpleasant.
“If I’m on form, I’ll call it out. I wonder
how many male parents get those
comments? Quite often when I meet
male deputies they may well have young
families or newborns and they are almost
looked upon as heroes. Whereas, when I
had my son and I came back after three
months, there was a look of horror on
some people’s faces, as if to say ‘what,

“I WAS TOLD BY A FEMALE COLLEAGUE ‘I DON’T
UNDERSTAND PEOPLE WHO HAVE CHILDREN
ONLY TO LET OTHER PEOPLE BRING THEM UP’.
I DID POINT OUT THAT THE OTHER PERSON
WAS THEIR FATHER”
Realising she had too much on, Marsh
moved sideways into an assistant headship
at another school. “I then had my son,
who’s now five, and my husband became
a stay-at-home dad. It suits him and it
suits us as a family,” she says.
Like many other women in her position,
however, Marsh has felt judged at times.
“I’ve been on the receiving end of some
of the chippy comments – from men
and women – and I don’t even know if
they are intended to offend,” she says.
“Things like ‘ohhh, don’t you just want

you’re leaving your child?!’. Well, yes.
Have you seen what you get paid after
12 weeks’ maternity leave? I don’t really
have an option, and it’s our choice as
a family.”
In September 2014, she took another
step up, when she joined Linton Village
College as deputy head. Six months into
the role, two things happened a month
apart that marked a turning point for
Marsh. She and a friend attended a
conference about women in leadership
and heard from a number of high-profile
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speakers, including Doreen Lawrence
and Shami Chakrabarti. What they
said really chimed with Marsh’s own
experience as a female leader. “Attending
the conference felt quite indulgent at the
time, even though it was only £50 and I
didn’t miss a lesson to go. It was classic
guilt complex,” says Marsh. “But by
listening to these really high-profile
women – they were brilliant – I realised
that lots of women were limiting
themselves or being limited.”
Inspired, she wrote a 500-word blog,
‘What Glass Ceiling?’. It sparked a lot
of interest online, and Dr Jill Berry, who
is now Marsh’s coach, wrote a blog post
in response, ‘Lost Leaders’, which struck
a chord. “I’d seen lots of capable and
talented female leaders opting out of
teaching and leading,” says Marsh “Over
the course of a weekend, there was an
explosion of people on Twitter saying
‘yes, me too, we need to do something’.”
Marsh and six other women – all
English teachers former and current –
met, and the concept for WomenEd
was born.
At the same time as momentum
around WomenEd was building, Marsh’s
headteacher announced she was leaving,
opening the way for Marsh to go for her
first headship. “It was a big decision, given
that I had a young family, and, until I had
worked for a female head, I didn’t think
it was for me. But I had two great female
heads, both with families, so that made
me think I could do it. One of WomenEd’s
maxims is you need to see it to be it.
“This stuck with me as I contemplated
the decision to step up to headship.”
Her chair of governors encouraged Marsh
to find someone who could coach her,
which she says has been really important.
WomenEd is now working on an initiative
with the DfE on promoting a coaching
pledge for women in leadership. Another
of WomenEd’s founders, Vivienne Porritt,
has recently represented WomenEd at a
Government summit on the impact of
flexible working and maternity rights,

to a group chaired by education secretary
Justine Greening.
“Some of the findings from research are
shocking,” says Marsh. “Women saying
they have been judged for their decisions,
being told they can’t go back to their job
as head of department part time after
maternity leave. But then I’m not
altogether surprised. On return from
my first maternity leave, I was told by
a female colleague ‘I don’t understand
people who have children only to let other
people bring them up’. I did point out
that the other person was their father.”
Marsh’s experience, which is shared by
many others, explains WomenEd’s swift
popularity, with its mission to highlight,
debate and change things that are
blocking women from progressing
in the profession or driving them out.
Its first, 250-place event was a sell-out,
and others have followed. As well as
role-modelling female leadership at her
own school, Marsh also works to create a
culture that doesn’t disadvantage women.
A third of teachers are part time. But
while flexible working undoubtedly helps
women with children, it’s not everything.
“From talking to women, especially those
with families, it’s more the pressure of
workload and responsibility that causes
them to step away from the classroom,
rather than whether part-time working
is on offer,” she says. “If they can work
part time but then they can’t spend time

WomenEd
Women Ed’s goal is to “help and encourage
as many women as possible to feel able to
negotiate and develop their careers”, and,
more widely, to influence changes to the
system. Its eight principles are clarity,
communication, connection, confidence,
collaboration, community, challenge and
change. Its aim is to see a statistically equal
representation of women and BAME
leaders in education that reflects not only
the workforce, but also the student
population. This isn’t just about women; a
more equitable society and a better spread
of decision makers in education will benefit
all. To find out more, go to @womened and
www.womened.org.

with their families in the evenings or at
weekends because of their volume of
work then that clearly doesn’t work.”
Marsh was a member of the planning
and resources working group, one of
three themed groups set up by the
Government to tackle the main causes
of unnecessary workload, having been
a member of the focus group for the
DfE’s Workload Challenge survey.
Whatever individual leaders do to
tackle this major issue, however, will
inevitably be limited unless changes are
made nationally, she points out. “I worry
that the rhetoric is now too much about
what leaders can do, rather than the
systemic issues. Accountability pressures
are crippling and blunt and cliff-edge.
My school will have 2.5% more pupil
funding next year, but by the time I take
off real-term cost increases, we gain very
little. A lack of money creates workload
in all sorts of ways.”
Manageable workload, which is one
of the National Education Union’s
campaigns, is one way to help women,
especially those who want to take on
leadership, which, according to the DfE’s
research, is now an average 60-hour-aweek commitment. It is more complex
than that though.
“Something more revolutionary
needs to happen to address the underrepresentation of women and minority
groups in senior leadership,” says Marsh
thoughtfully. “A lot of the legislation is
there in terms of the Equality Act and
maternity rights. It’s more about how it’s
implemented. I still hear people say they
daren’t ask to go part time in case it looks
like they aren’t committed. It’s that kind
of institutional and cultural attitude we
need to change.”
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RESILIENCE PUBLICATION

What is resilience? Expert Edith
Grotberg, of the International Resilience
Project, defines it as “a universal
capacity that allows a person, group
or community to prevent, minimise
or overcome the damaging effects
of adversity”.
At a time when leaders are expected
to do more with less, resilience is a great
quality to have, develop and pass on
to others.

REP AWARDS 2018

Nominations for the ATL and AMiE
2018 rep awards close soon, so if you
would like to have your rep recognised
for outstanding work, please do let
us know.
Maybe they have led a campaign to
improve conditions in your workplace?
They might have directed members
to learning or made your workplace
safer? Or helped build membership
in your school or college? Reps can
make a difference in a variety of ways.

An outstanding leadership rep
(AMiE) should:
• share information with members and
give the AMiE regional officer or head
office feedback on issues as appropriate

AMiE’s new publication, Resilience:
surviving and thriving in education,
is a practical guide that includes
proven strategies for developing
and maintaining resilience, as well
as case studies that illustrate just
how critical it is for staff and students.
Building resilience – it isn’t a personality
trait, but a process – among your staff
has a host of organisational benefits,
including better staff retention, low
sickness absence and low presenteeism.
In the foreword, AMiE director
Mark Wright says: “AMiE knows
from casework that senior leaders find
their resilience eroded when they are
under pressure, which can result in
leadership problems that undermine
the organisational resilience of the
school or college.
“It makes sense for all leaders to
regularly review their levels of personal
resilience and lead staff to build their
capacity in this area as part of an
approach to staff well-being.”
This publication is free to members.
To order a copy, go to www.amie.org.uk/
publications.

• raise the profile of AMiE within
the workplace
• represent AMiE members at meetings
with the employer
• successfully recruit members into AMiE.
The closing date for nominations is
Friday 15 December 2017. You can
nominate at www.atl.org.uk/repawards.
Winners will be awarded £150 and will
be presented with a certificate during
ATL’s Annual Conference, which takes
place between 9 and 11 April 2018, in
Liverpool. Winners will also be invited
to attend ATL’s Annual Conference dinner.
All winners will be notified after the
closing date. If there is no rep or contact
in your workplace, why don’t you
consider getting involved and email
organise@atl.org.uk for more information.

AMiE LEADERSHIP EVENTS
Leading to outstanding teaching
and learning: giving pupils
a first-class experience.
Birmingham,
19 January 2018

Talent management: how to
recognise and nurture the talent
around you in difficult times
London and the south east,
7 February 2018

Ethical and authentic leadership –
Doing the right thing. This one-day
course will allow you to reflect on
different leadership approaches. In
doing so, it will help you understand
what ethical leadership is and discover
your own authenticity as a leader.
Nottingham,
2 March 2018

ABOUT AMiE
We are the only union to represent managers
and leaders across the entire education
sector, providing:
• help, advice and support: a confidential
helpline, online guidance and a network
of professional and experienced regional
officers to support you in your role as
both an employee, and as a manager
or leader
• excellent personal and professional
development: accredited training and
development opportunities for you
in your role as a manager or leader
• a voice in the education debate: an
opportunity to influence policy and
get involved in issues that affect you
• publications and resources: a range
of free publications focused on
contemporary leadership issues
• more for your membership: discounts
and rewards for you and your family
on a range of products and services.
Join online at www.amie.org.uk/join
or call 0345 811 8111 (local call). Let
AMiE take you further.
WHO CAN JOIN?
Colleges: AMiE welcomes managers
at all levels in FE colleges, sixth form
colleges and adult education providers.
Schools: We warmly invite school
headteachers (including those in
academies), deputy headteachers,
assistant headteachers, acting
headteachers, bursars and business
managers to join AMiE.
We also have many members
in national organisations, training
organisations and other areas of
the education sector, including HE.

CONTACTING AMiE
National helpline
Tel: 01858 464171
For help and advice, email:
AMiEhelpline@neu.org.uk
AMiE
35 The Point, Market Harborough
Leicestershire LE16 7QU
Tel: 01858 461110
www.amie.org.uk

Mark Wright
Director of AMiE
Tel: 020 7782 1530
Mobile: 07436 805330
Email: mark.wright@neu.org.uk
For membership queries, please contact the
membership department on 020 7782 1602
or email: membership@atl.neu.org.uk.
*TERMS AND CONDITIONS APPLY, VISIT
WWW.AMIE.ORG.UK FOR FULL
SUBSCRIPTION DETAILS, MEMBERSHIP
ELIGIBILITY AND FURTHER INFORMATION.
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Get closer
to the subject
you love!
Pearson are currently recruiting teachers
to become Examiners for our GCSE &
GCE qualifications.
This is an excellent opportunity to:

•
•
•

Develop your career in education
Gain invaluable insight into assessment
Earn some extra money in a part-time role,
alongside any full time commitments you may have.

To find out further information, please visit
www.edexcel.com/aa-recruitment
Illustration by Lauren Rolwing
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BRIDGET HARRIS

MASTERCLASS

The fantastic five

W

hen leading
her outstanding
school and
taking on
another in special
measures became
increasingly challenging, national leader
of education Bridget Harris made changes.
Remodelling her senior leadership
team at St Thomas More Catholic
Primary, a teaching school in Colchester,
Essex, Bridget put in place systems so
that standards would not slip in her
absence, and experienced teachers
would have the opportunity to develop
their leadership skills.
“We have always done a bit of school-toschool support. Then, in 2014, we became
part of a multi-academy trust and
sponsored a school in special measures,
which involved a lot of work,” she explains.
The four team members, all outstanding
teachers, took on additional areas of
responsibility. Deputy head and AMiE

member Elizabeth Hayes was assigned
day-to-day running of the school, with
support from Leona Saker and Natalie
Banthorpe. Leona was handed
responsibility for assessments, pupil
monitoring and monitoring the school
development plan. Natalie, who has
been helping 11 schools across Essex
with phonics, took on trainees, NQTs, ITT
applications and mentoring. Both were
promoted to assistant head. “Natalie and
Leona were already acting as assistant
heads when I wasn’t there and it wasn’t
fair on Liz not to have the back-up,”
says Bridget.
Year 5 teacher Dave Peck stepped up to
provide another layer of leadership as the
senior teacher in the school. He develops
the curriculum – a recent achievement
being the Silver QM for Science – and is
brilliant at nurturing colleagues to get
the very best from them.
That was back in September 2015. Two
years on, what began as a short-term

project to build leadership capacity has
proved so successful it has been put in
place permanently.
In June, the team’s leadership was
recognised when they won a Silver Award
in the Outstanding School Team of the
Year category of the National Teaching
Awards, and was shortlisted for a Plato
Award in October. Two judges, a primary
headteacher and a secondary deputy,
visited the school for three hours and
spoke to the head boy and girl, all
the staff and four trainees. They also
received testimonials from parents.
Meeting the team, the key to its success
is clear. The relationships between the five
are characterised by mutual support, trust
and confidence. It helps that four of them
– Dave joined in 2009 as a trainee – have
worked together for over a decade.
“We kind of know when each other
needs support,” says Bridget, who has
led the school for 15 years. “I had a bad
day recently and I got a phone message

ILLUSTRATION: GRANT PEARCE

WHAT DOES AN AWARDWINNING SENIOR LEADERSHIP TEAM LOOK
LIKE? SALLY GILLEN VISITED ST THOMAS MORE CATHOLIC PRIMARY
SCHOOL, WINNER OF A NATIONAL TEACHING AWARD, TO FIND OUT
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MASTERCLASS

“WE WORK REALLY
WELL TOGETHER
AND THAT FILTERS
THROUGH THE
SCHOOL”
from Dave: ‘Sausage sandwiches, in your
room, 8 o’clock tomorrow morning,’” she
smiles. “Being the head or the deputy
head can be a very isolating experience.
It really isn’t here. Whatever we do, we
talk about as a team.”
Elizabeth, who has been at the school for
35 years and deputy for the past 19, agrees:
“I feel I can second guess Bridget because
we’ve worked together for so long. Right
from the start she developed me as her
deputy. I know – and hopefully it doesn’t
happen very often – that if I’ve made a bad
decision, Bridget will back me up and we
will put it right together. That gives you
more confidence to make a decision in
the first place because you know you’re
not on your own.”
Ideas and solutions to potential problems
are shared at team meetings, often
informal gatherings in Bridget’s office
that take place several times a day.
“There are so many pressures on
schools now,” she says. “Expectations
are higher. Schools are thought of in
different ways and the community
expects so much more from a school.
Gone are the days when children came
to school and were just educated. We
are like mini social-work centres, mini
hospitals, mini parenting centres. We
do everything now. Sometimes you
really have to sort a lot of issues out
before you can get to the teaching.
“But having the team makes the job
enjoyable and exciting,” she adds. “We
work really well together and that filters
through the school. It goes down to the
next level in the school and the next.”
There are murmurs of agreement.
Leona, who has taught Year 6 for 15
years, says: “We take risks to be creative
and get the best for the children.”
Nodding in agreement, Natalie, who
has responsibility for trainees (all of this
year’s assessed as outstanding) and NQTs,
says: “Our trainees will do anything for
the school and for the children. And if
trainees or NQTs have an idea, we let
them run with it. We try to nurture
talent and bring it on.”
The recent bushcraft afternoon,
suggested and delivered by an NQT
with help from Dave, is an example of

the freedom staff at all levels have to
introduce their ideas and take risks. Pupils
aged eight to 10 learned how to make
different kinds of fires and made popcorn.
Dave explains: “We have a wildlife
area where the children build dens. The
night before, the bushcraft team were in
the pond pulling out reeds, which the
children used to weave mats for their dens.”
“Our school is about having fun,
being creative and doing your very
best,” adds Bridget.
Eight performances are staged each year
and the school promotes the arts and sport,
which Bridget believes benefits pupils’
well-being and academic performance.
“When the children sing, dance, paint,
play an instrument or compete in sport,
it filters into the classroom. It makes them
want to do their best there, too, and gives
them confidence to attack anything.”
“It helps build resilience as well,” adds
Leona. “They know it’s alright to make
mistakes, to get things wrong and try
again and again and again.”
Developing the whole child, rather
than keeping a narrow focus on academic
achievement, is a priority at the school,
and Bridget is clear that changes are only
made if the team thinks they will make
a difference to the children. That also
means thinking carefully about how
teachers are spending their time and
making sure they are not bogged down
by unnecessary workload.
“If new initiatives come in we don’t say
‘We have to do it’, we think ‘Do we really
need to?’ and, if not, we say ‘Let’s not
bother’. If you keep changing things that
increases workload because you have to

get used to a new way of doing something.
We carry on with the old way, and then,
funnily enough, it comes around again.
We don’t move with the trends. We only
move when we need to,” says Bridget.
“Absolutely,” nods Natalie. “We did
change our handwriting policy. We went
to Letter-join, which is a web-based
scheme. Teachers can use it at home to
prepare resources, which is a real benefit
to them. We linked it with the spelling, to
take pressures off teachers. They felt the
weighting of spelling and handwriting
had increased with the interim framework
guidance. We looked at how we could fit
this in the curriculum.”
Teachers are trusted to plan and deliver
lessons and plans aren’t inspected, adds
Dave. “I’ve heard of schools that insist on
plans every week. We don’t insist on that
here but we do insist on outstanding
lessons. We trust the teachers.”
A reluctance to delegate usually has
unwanted consequences. At another Essex
school in special measures, where Dave
volunteered to improve pupil literacy,
there were no books for September. Rather
than allowing teachers to order them, the
head believed it was their job, says Dave.
Bridget reflects for a moment. “Heads
sometimes think it’s their job to do
everything, that they’re saving their staff
time, but when leaders feel under pressure
to keep the office door closed and keep
everything to themselves that’s when it
doesn’t work. It falls to pieces,” she says.
“At schools in special measures there is
often a lot of good practice, but the systems
are missing. There are great teachers but
sometimes a lack of leadership.”
L-R: Leona Saker, Dave Peck,
Elizabeth Hayes, Bridget Harris
and Natalie Banthorpe
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ADVICE

Investigated for misconduct

When might the regulator investigate?
WORDS RACHEL JENNINGS, AMiE REGIONAL OFFICER

While the
National College
for Teaching and
Leadership’s
(NCTL’s) role in professional
development is well known,
AMiE is aware that members
are less clear on its regulatory
powers. So when should you
refer and what will happen?
The NCTL took over
responsibility for
investigating allegations
about teachers from
the General Teaching
Council of England in 2013. Although
referral is one of the worst fears among
leaders and teachers, it is important
to remember that it is rare. In 2016/17,
0.1% of registered teachers (977) were
referred. Of these, 168 hearings were
undertaken, with 119 prohibition orders
imposed. While the numbers are small,
it is important to know what may lead to
a referral and what the process involves.
If you are referred, it is likely to be
stressful, but AMiE can offer help,
advice, or even just a listening ear.
Let’s start with what may lead to
a referral. The Department for Education
guidance states that NCTL regulation
applies to anyone undertaking teaching
work in schools, and that only the most
serious cases, such as sexual misconduct,
should be referred. Incompetence should
be dealt with locally. As a leader, you
may need to refer a staff member to
the NCTL. Before a referral is made or
contemplated – they can come from a
range of sources, including parents – all
complaints processes must be completed.
If there is any doubt about whether to
refer, a referral should be made. Employers
have a statutory duty to refer for serious
misconduct. AMiE can provide you with
advice. The NCTL website has guidance
on how and when to refer, and you will
need to complete its employer referral

form. You will be contacted by the NCTL if
it needs further information. If you refer a
teacher, you may, in limited circumstances,
be called to give evidence, and AMiE can
offer advice and support. Broadly, there are
seven categories of serious misconduct:
1. Inappropriate professional conduct
that may bring the profession into
disrepute, inside and outside
the workplace.
2. Cautions and convictions – includes
criminal offences committed overseas,
if it would also be an offence in
England and Wales – eg possession
of class A drugs, criminal damage,
serious driving offences, violence,
theft and sex offences.
3. Serious breach of the
Teachers’ Standards.
4. Abuse of trust.
5. Any sexual misconduct.
6. Promotion of extreme
political or religious views.
7. Bullying, intimidating or
undermining behaviour.
What happens after referral?
The NCTL will notify you and ask for a
response within 28 days. At this point,
you should contact AMiE. Your case
will be allocated to a regional officer
who will advise, support and represent
you every step of the way.
Will I be suspended?
This is a decision for your employer. But
any period of suspension will be paid.
How long will the investigation take?
There is no set time frame for the
completion of investigations, but
you will be kept advised of progress.

“ONLY THE MOST
SERIOUS CASES,
SUCH AS SEXUAL
MISCONDUCT,
SHOULD BE
REFERRED”

What form does an investigation take?
The complaint will be reviewed, further
documents obtained and potential
witnesses interviewed if necessary.
Then a Determinations Panel comprising
senior NCTL staff will decide if there
is a case to answer. If not, the matter
will end there.
What happens if the decision is made
to proceed with the complaint?
If there may be a case to answer, the
complaint is referred to a Professional
Conduct Panel of three people: one
lay member, a teacher and a third
member who may be a former teacher –
who will decide whether to hold
a hearing or a meeting. A hearing
is similar to court proceedings, and
is open to the press and the public,
although an application can be made
to hold some or all of the hearing in
private. Hearings are usually for contested
cases, and witnesses can be called and
cross-examined. The teacher does not
have to attend. Meetings are generally
used in cases where the allegations are
not contested. They are held in private,
decided on written evidence, and
neither party attends. All decisions
are published on the NCTL website.
The NCTL has only one power
of sanction, a Prohibition Order,
usually a lifetime ban, but this can
be reviewed in certain circumstances
after a period of time. Two years is the
minimum period before a review can
take place.
A teacher has a right of appeal,
which must be made to the High Court
within 28 days. If you are referred or
need to refer a staff member, contact
AMiE as soon as possible, or visit www.
gov.uk/guidance/teacher-misconductregulating-the-teaching-profession.
● As ELM went to press, the Department
for Education announced that, from
April 2018, a new body, the Teacher
Regulation Agency, will be responsible
for handling allegations of misconduct.
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U N I O N M AT T E R S

ALL WORK AND NO PAY RISE
Pay restraint has contributed to serious recruitment and retention
problems. Unions are warning the education secretary that pay
must go up next year
WORDS SALLY GILLEN

ILLUSTRATION: GRANT PEARCE

A

head of last month’s
Budget, the National
Education Union
urged education
secretary Justine
Greening to boost
teachers’ pay by five per cent in 2018
to stop the recruitment and retention
crisis deepening.
A joint letter to Greening, signed
also by NAHT, ASCL, Voice and UCAC,
warned that unions now have “grave
concerns” about teacher supply as a
result of seven years of real-terms cuts
to pay, which has put pay at levels from
newly qualified to leaders behind other
graduate professions.
The letter also cites the conclusions
of the School Teachers’ Review Body
(STRB) in its July 2017 report, adding:
“We are alarmed by the STRB’s stark
warning that the current crisis in
teacher supply ‘presents a substantial
risk to the functioning of an effective
education system’.”
It adds: “Evidence presented to the
STRB set out significant recruitment
issues in school leadership roles, with
independent reports of a brewing
crisis in developing and retaining
sufficient numbers.
“There is also evidence that the
impact of declining reward and
increasingly punitive accountability are
deterring teachers and middle leaders
from aspiring to headship and driving
out those already in the profession.”
The STRB’s report in the summer
was a breakthrough, which unions
are using to press the Government
to fully fund pay rises. “The STRB is
finally listening and is now on our side,”
says Simon Stokes, National Education
Union senior policy adviser.
“A five per cent pay rise is in line
with what other public sector unions
are asking for, and will go some way to
restoring teachers’ pay to where it was

in 2010. The retail price index at the
moment is 3.9%, so what we are asking
for is a tiny bit on top of inflation.”
The plea, backed by evidence, is
designed to press the case for a more
generous allocation in the Budget,
as well as influence the remit of the
STRB next year.
Asking for more than five per cent
is, however, unrealistic. “The STRB
could say 10%, but if the Government
is not going to fund it, that puts school
leaders in a really difficult position,”
adds Stokes. This five per cent has to
be fully funded by the Government.
“We must keep people in the profession
so we’ve got future leaders. If a lot of
people are leaving the profession early
in their career, we don’t have experience
from which to get the next lot of assistant
heads, deputy heads and headteachers.”
In addition to the letter, the National
Education Union is also surveying
members in schools on pay, and
separate surveys have been sent to those
in post-16 and independent schools.

“WE MUST KEEP
PEOPLE IN THE
PROFESSION
SO WE’VE GOT
FUTURE LEADERS”
For the first time, the National
Education Union is asking teachers if
they feel they are fairly compensated
for their duties and responsibilities.
Members have been asked if they
feel they are significantly underpaid,
underpaid, paid about right, overpaid
or significantly overpaid.
“The tide is turning now in terms of
recognising the impact pay is having on
retention and recruitment,” says Stokes.
“Teachers are underpaid and schools
are underfunded. These are two things
we need to address.”
3 MORE INFO
For more information, go to www.amie.org.uk.
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FINAL WORD

overnment ministers can no longer
hide behind their wide-eyed “crisis,
what crisis?” when it comes to the
issue of teacher supply. School leaders
despair at the Government’s lack
of response to perhaps their most
pressing problem: how can they get
the right teachers in the right subjects
into their schools?
While the Government pours
£700 million a year into initial
teacher training, teachers leak from
the classroom at an alarming rate. It is
a shocking fact that over a quarter of
new entrants to teaching will leave
within three years, and that within 10
years over half of England’s teachers,
52%, have left the classroom.
This exodus creates huge problems.
It means that progress in key stage 3
is slowed because so many classes are
taught by non-subject specialists. This
is a particular problem for English and
maths. Shortages in teacher supply
mean that class sizes rise, creating yet
more stress and pressure for teachers
in an already over-stressed and
overworked profession.
The impact of the teacher supply
shortage is most prominent in those
schools where good teachers and
leaders are most needed – those in
deprived areas with challenging
pupil intakes. It is these schools that
find it most difficult to recruit and
retain teaching staff because they
are ground down by the high-stakes
accountability regime that utterly
fails to recognise the work done
for children and young people,
whose early poverty will have
life-long consequences.

All of education secretary Justine
Greening’s words on social mobility
will fall on stony ground unless the
crisis in teacher supply is addressed.
School leaders will continue to think
twice about taking posts in schools
with deprived pupil intakes, as long as
Ofsted continues to fail to acknowledge
the challenges these schools face, and
the personal and professional cost
to school leaders who rise to the
challenge and do the right thing –
caring for the most vulnerable and
disadvantaged pupils in our society.
In its latest report, the School
Teachers’ Review Body (STRB) warns
Government ministers, in the starkest
possible language, that teachers are
paid less than those in other graduate

A PRESSING
PROBLEM
M A RY B O U ST E D,
N AT I O N A L E D U C AT I O N U N I O N
J O I N T G E N E R A L S E C R E TA RY

“WHILE THE
GOVERNMENT
POURS £700 MILLION
A YEAR INTO
INITIAL TEACHER
TRAINING, TEACHERS
LEAK FROM THE
CLASSROOM AT AN
ALARMING RATE”
professions, which is true for early
career teachers and for their more
experienced colleagues. The STRB
argues that uncompetitive teacher
pay, in a strong labour market with
increasing opportunities for graduates,
makes it a difficult environment in
which to recruit and retain highquality graduates as teachers.
The STRB does not mince its words
when it warns that the crisis in teacher
supply “presents a substantial risk
to the functioning of an effective
education system, particularly in
the context of increasing demand
for secondary phase teachers and
specialists in EBacc subjects”.
Pay is undoubtedly a pressing issue,
one that is rising up the political
agenda as public sector workers tell
politicians that enough is enough.
Seven years of pay freezes and pay caps
have sent teachers’ pay plummeting
in comparison with other graduate
professions. Starting salaries for newly
qualified teachers have fallen by 15%
since 2009, while pay at the top of the
upper pay spine has dropped by 16%
in the same period.
In the end, politicians will be forced
to acknowledge that unless teachers
are paid properly for the work they
do, work that involves more unpaid
overtime than any other profession,
according to a TUC survey published
in February, then the teacher supply
crisis will continue to worsen.
Politicians are fond of telling us
that no education system can exceed
the quality of its teachers. They are
now recognising the truth of that
statement, to their cost.
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You’re about to retire.
Decisions, decisions.

Make good decisions now and enjoy retirement free from money worries
Do you know how much money you will get when you retire? Have you worked out how your income and
expenditure will change? One thing is more or less certain – your income will drop, maybe by as much as a third.
Will this lower income be enough to live the lifestyle you envisage? Do you have other pensions or savings, apart
from your occupational pension scheme? If so, what can and can’t you do with them? Do you have enough to retire
early? How could you boost your pension?
We are the ATL Plus partner for financial advice and we specialise in affordable financial advice for education
professionals. We can explain:
• how your pension works, when you can take it and how much you can expect to receive
• whether your pension will pay for the lifestyle you expect and ways you may be able to increase your income
• tax considerations, including your lifetime pension allowance and tax-free lump sum
• planning for later life, including paying for long-term care and passing on more of your wealth to your loved ones.

To book a complimentary, no obligation appointment with one of our professional financial advisers call
08000 85 85 90 or email appointments@lighthousefa.co.uk.
The value of your investments can go down as well as up, so you could get back less than you invested. A pension is a
long-term investment. The fund value may fluctuate and can go down. Your eventual income may depend upon the size
of the fund at retirement, future interest rates and tax legislation. Tax advice which contains no investment element is not
regulated by the Financial Conduct Authority.

Making your money work harder

LIGHTHOUSE
FINANCIAL ADVICE
www.lighthousegroup.plc.uk/affinity/atl
Lighthouse Financial Advice Limited is an appointed representative of Lighthouse Advisory Services Limited, which is authorised and regulated by the Financial
Conduct Authority. Lighthouse Financial Advice Limited and Lighthouse Advisory Services Limited are wholly-owned subsidiaries of Lighthouse Group plc. Registered in
England No. 04795080. Registered Office: 26 Throgmorton Street, London, EC2N 2AN.
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You work hard every day to help
prepare them for their future, but
what about your future? If long term
illness strikes, do you have a plan?

FREE REUSABLE KEEPCUP!
ATL Protect is an innovative new plan designed
specifically to provide a valuable income to ATL
and NEU members who suffer loss of salary
through long term illness.
Invite us to pop in to your workplace for a brief
chat about ATL Protect and all NEU members who
come along will receive a free reusable KeepCup
on the spot!

To invite us to visit you and your ATL and
NEU colleagues in your workplace, please
contact us at:
phone

0800 138 1690

email

the-team@affinity.co.uk

web

affinity.co.uk/book-a-visit

Visit affinity.co.uk/book-a-visit for full details.

Please refer to the ATL Protect policy summary on affinity.co.uk for more information, terms, and conditions.
Affinity First Limited is an appointed representative of Irish Life Assurance plc which is authorised by
the Central Bank of Ireland and subject to limited regulation by the Financial Conduct Authority and
Prudential Regulation Authority. Details about the extent of Irish Life’s regulation by the Financial Conduct
Authority and Prudential Regulation Authority are available from us on request.
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