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Welcome

NIAMH SWEENEY
NEU-ATL NATIONAL PRESIDENT

It’s nearly half term! Take some time out
to read this packed edition of Report,
and don’t forget to get involved in our
workload campaign – see www.neu.org.
uk/workload.
Last year, some of the world’s
leading women finally called out the
sexual harassment and assault they
had been subjected to, especially in
the workplace, from Hollywood to
Westminster – #MeToo. We all have a
role to play in stamping out inequality
in education, in classrooms and in the
workplace, and I am extremely proud
of what the National Education Union
is doing in this area.
We continue to work towards the
goal of compulsory PSHE, including
relationships and sex education, for
all to ensure that sexual harassment
no longer has a place in society. The
union’s report It’s Just Everywhere
– see page 14 – shows the scale of
the issues we need to overcome and
the role we all need to play. This is
not something that can be left to the
safeguarding lead, the rep, or women
to deal with alone.
As a passionate post-16 teacher, I
welcome the words and thoughts of
David Hughes, chief executive of the
Association of Colleges (AoC) – see page
18. I have raised my concerns about the
lack of Government direction on skills,
lifelong learning and apprenticeships
in many a Conference speech, so it is
important for me to know David and his
team think similarly. I look forward to
working more closely with the AoC to
give the FE sector the respect it deserves.
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Sexism rife in schools
Sexual harassment of girls is widespread in both primary and secondary schools,
according to new research from the National Education Union and UK Feminista

PHOTO: JESS HURD

National Education Union
joint general secretary
Mary Bousted addresses
the parliamentary launch
of It’s Just Everywhere

More than a hundred people attended the
launch of It’s Just Everywhere: Sexism
in schools and how we tackle it, which
surveyed 1,508 secondary students, and
questioned 1,634 primary and secondary
teachers about their experiences and
views on sexism in schools.
It shows 37% of girls at mixed-sex
schools have been sexually harassed
at school, while 34% of primary school
teachers say they witness gender
stereotyping in their schools on at
least a weekly basis.
The launch of the report in December
at the Houses of Parliament featured a
panel discussion chaired by writer and
broadcaster Samira Ahmed. The panel
included National Education Union

joint general secretary Mary Bousted,
Kat Banyard of UK Feminsta, Women
and Equalities Committee chair and
Conservative MP Maria Miller, and Labour
MP Emma Hardy, while many other MPs
attended and contributed to the debate.
Dr Bousted told attendees that sexism in
schools harms every child, including boys,
who grow up to believe girls are objects
to be derided, and that tackling low-level
behaviour in schools would result in fewer
higher-level incidents.
Emma Hardy, a former teacher, spoke
about her step-daughter buying cycling
shorts to wear under her school skirt
because boys often lifted girls’ skirts
up. She added that teachers need the
time to deal with this issue, and that she

would strip out parts of the curriculum
to enable this.
Maria Miller said one thing schools
should give to children is confidence, and
it is unacceptable that girls are having selfconfidence knocked out of them by sexism.
A lively discussion among attendees
included a debate on the merits of
education versus punishment, the impact
of pornography on boys’ perceptions of
girls, the effect of social media on attitudes,
and the importance of having strong female
role models.
You can read more about the findings
of the report and what action schools can
take in our cover story on page 14. You can
download the report at www.neu.org.uk/
sexismreport.

Teachers’ pay must reflect cost of living
Teachers and leaders need an annual
cost-of-living increase to ensure their
salaries keep pace with rising prices,
unions representing teachers and school
leaders have said in a joint statement
to the pay review body for teachers
in England and Wales.
The joint statement from the National
Education Union, the Association
of School and College Leaders, the
National Association of Head Teachers,
Undeb Cenedlaethol Athrawon Cymru
(UCAC) and Voice sets out the key issues
for the School Teachers’ Review Body
(STRB) to consider in its 28th remit from
the secretary of state for education.
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The unions say all teachers and
school leaders must have an annual
cost-of-living increase to ensure their
salaries keep pace with rising prices,
so no teacher or school leader is worse
off in real terms from year to year.
They are also opposed to the STRB’s
position, encouraged by HM Treasury,
that teachers’ pay awards should be
entirely based on performance, and
that uplifts to the national framework
should not necessarily lead to pay
increases for individual teachers.
A cost-of-living increase should be
applied to all salaries and allowances,
while annual pay increases must be

fully funded, with sufficient funding
passed to the Welsh Government,
the unions’ submission says, because
without additional funding, schools
may find themselves forced to choose
between teachers’ and school leaders’
pay and funding for the curriculum.
Paying teachers and school leaders
fairly cannot be at the expense of
their pupils.
The National Education Union is also
submitting separate detailed evidence
to the STRB, which will be covered in
the March issue of Report. The STRB
is due to make its recommendation
to the Government in May.
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TWOYEAR INDUCTION
IN QTS SHAKEUP
Government proposals to strengthen qualified teacher
status (QTS) and improve career progression for teachers
must be properly resourced, and broader issues such as
workload and funding for schools must also be tackled,
the National Education Union has warned
Proposals in the consultation, launched
in December by the Department for
Education to support its vision of
‘strengthening’ the professional
status of teachers, include delaying
the award of ‘full’ qualified teacher
status (QTS) until the end of two years
after initial teacher teaching, with the
same pay arrangements as now. There
would be a framework of CPD during
those two years, including core and
optional modules.
The proposals also include support
for mentoring, new leadership pathways
and new subject specialist national
professional qualifications (NPQs)
for classroom teachers, alongside
incentives such as clear entitlements
and a sabbatical fund for experienced
qualified teachers.
Kevin Courtney, joint general secretary
of the National Education Union, said:
“The focus on improved training, and
on meeting both early and later career
needs of teachers, shows members’
concerns have been heard. Increasing
demands on teachers make the need
for training and support ever more

acute. High-quality support and
training is an important part of the
answer to the current teacher supply
crisis. We share the Government’s
hope that these proposals can tackle
these issues, but of course the
proof will be in the pudding.
“It will depend on whether the
promised additional training during
the first years is properly resourced
and funded, and is of high quality. It
will also depend on reducing teacher
workload, and properly funding schools,
so teachers have the time to undertake
professional development and follow
the planned progression routes.
“It will also need a coherent accredited
framework of high-quality provision.
There is a lot of potential in this proposed
initiative; we will work for our members
so that this potential has the opportunity
to be realised.”
These proposals will bring significant
changes to teachers, so the National
Education Union surveyed members
about them in early 2018, and it is using
the results to inform its response to the
consultation, which closes on 9 March.

New sex education guidance vital
Young people desperately need
relationships and sex education
covering sexual harassment,
sexting and online porn, among
the other issues they face today,
the National Education Union says,
after a consultation on updating
Government sex and relationship
guidance was announced.
Dr Mary Bousted, joint general
secretary of the National Education
Union, said: “Young people need
relationships and sex education (RSE)
fit for the world they live in in the 21st
century. We are calling for RSE to be
made a compulsory part of personal,
social, health and economic education
(PSHE) for all school children.
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“For it to be effective, the
Government needs to invest in
training for teachers so that schools
are able to provide high-quality RSE.
It also needs to ensure schools have
high-quality resources and enough
time in the school curriculum to
teach RSE. High-quality RSE would
prepare our children to have healthy
relationships in adulthood, as well
as tackle gender inequality and
help our children to stay safe
online and offline.”
The National Education Union
is responding to the Department
for Education consultation, which
closes on 15 February, after
surveying members.

Tribunal win
for staff at
south London
independent school
The National Education Union has
been successful in employment
tribunal claims on behalf of
members against their private
school employer
Henriette Le Forrestier Preparatory School in
Upper Norwood, London, closed without notice
or consultation on 22 March 2017, leaving staff
without pay due from February 2017.
The school had been purchased in September
2016, when buyer Lilac Sky Schools Limited
changed its name to Henriette Le Forrestier
Schools Limited, of which Trevor AverreBeeson was the director. Mr Averre-Beeson
previously co-founded Lilac Sky Schools
Academy Trust, which was closed by the
Government in 2016 over concerns about
poor performance and financial matters.
At a hearing on 19 October, the judge felt
staff at the school, formerly Virgo Fidelis
Preparatory School, had been “strung along”
by assurances made by their employer. The
London (South) Employment Tribunal ruled that
our members were unfairly dismissed and were
entitled to arrears of salary and notice pay. It
was also ruled that each employee should
receive the maximum compensation for a
protective award of 90 days’ pay, because
their employer failed to consult them before
the decision to dismiss was taken.
Throughout 2016, staff had expressed
concerns about job security, with some even
agreeing to take a pay cut to help the school.
Although Mr Averre-Beeson assured them
the school was financially stable and there
would be no need for redundancies, they did
not receive their full salaries in December
2016. They received only 60% of their salary
for January 2017, allegedly due to cash flow
problems; the rest was paid in February.
In March 2017, Mr Averre-Beeson told staff
that he was having discussions with potential
investors, which were very positive, but staff
were dismissed without notice on 22 March
2017, and liquidators were appointed.
John Richardson, NEU-ATL national official for
the independent sector, said: “This sorry state
of affairs is a sad but salutary lesson for private
school staff to have the collective protection of
a union. The Government should take serious
notice – it cannot be right that the rules of
ownership and management for a school are
no more stringent than running a corner shop.
“Pupils’ futures are at risk, as well as the
livelihoods of dedicated education staff. We
believe there should be a statutory requirement
for a robust ‘fit and proper persons’ test for
any individual or company seeking to own
or run a school.”
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Food, farming and
countryside education
Children and young people are becoming more
disconnected than ever from the countryside and where
their food comes from. We work with you to turn that around.

We are committed to pursuing excellence in education in
farming, food and the countryside and integrating this
into the school curriculum in exciting and innovative
ways. Not only is this a great opportunity for young
people, but also for you as teachers. Get involved:
• FaceTime a Farmer direct from your classroom
• Take part in regional CPD to see how you can use
farming as a vehicle to deliver National Curricular
and Exam Specifications
• Visit a farm as part of LEAF Open Farm School
Days, visit www.farmsunday.org/schools to find
out more and to arrange a visit
• Contact your Regional Education Consultant to
discuss more ways for us to support you
• Visit www.face-online.org.uk for more details.

Countryside Classroom
(countrysideclassroom.org.uk) is
the biggest gateway to resources,
places to visit and expertise for
schools. It is a single destination
for you to support your teaching
about food, farming and the
natural environment.

Our shared vision

To embed knowledge, understanding and appreciation of farming into everyday life.

Our mission

To positively influence the understanding and appreciation of farming, food
production and the environment. We will do this by delivering inspiring and stimulating
education and wider public engagement opportunities.

Contact us to find out how you can get involved:
+44 (0)24 7641 3911 | enquiries@face-online.org.uk | www.face-online.org.uk
LEAF (Linking Environment And Farming) is a charity registered in England and Wales, number 1045781.
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Members raise key issues
for sixth forms with MP
National Education Union members highlighted the challenges
facing their Nottingham sixth form college with their MP
Funding, the arts and support for mental
health were among the issues members
raised with Nottingham North Labour MP
Alex Norris when he visited Bilborough
College in December – one in a series of
meetings with MPs as part of the union’s
Effective Education project.
Simon Holland, ATL section rep of the
National Education Union at Bilborough
College, said: “Our meeting went really
well. Alex seemed very interested,
aware of the general issues, and willing
to support the college and National
Education Union members’ wider
concerns about funding, the arts
and mental health support.
“I pushed the issue of proper funding
of mental health support in colleges
and of building resilience in young
people in particular – although I did
also make our concerns about general
funding very clear.”
He added: “Members contributed their
own concerns and some great examples
of all the really positive things the college
has achieved in supporting students
despite inadequate funding. Alex started
a discussion of how we can get even more

local students from deprived backgrounds
progressing to our very successful college,
so we talked about the complex issues
of marketing and recruitment, as well
as the lack of availability of decent local
independent careers advice and funding
for social mobility programmes. He
was very aware of the apparent lack of
Government understanding of the post16/FE sector, and said this is something
he is concerned about.”
In January, members were due to
meet the Labour MP for Chesterfield,
Toby Perkins, at Chesterfield College,

Alex Norris MP (second from left) heard from National Education Union members including ATL section rep
Simon Holland (right) when he visited Bilborough College in Nottingham in December

OFSTED: MUST IMPROVE
Ofsted has published one of its most
balanced annual reports – but must
hold the Government to account over
its findings, the National Education
Union has warned.
The report acknowledges that
schools in challenging circumstances
have “unstable leadership teams,
teacher turnover and difficulties
recruiting”. Becoming an academy is not
a silver bullet, it said, with many of the
schools in challenging circumstances
being academised or having a new
academy provider without the school
reaching the Ofsted ‘good’ category.
The report shows that defining
characteristics of schools that Ofsted
says have not improved is that they
are drawing high proportions of their
students from deprived areas, with
higher-than-average proportions of
children with SEND and white British
pupils from low-income backgrounds.
Kevin Courtney, joint general
secretary of the National Education
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and Labour MP for Bristol South, Karin
Smith, at South Bristol Skills Academy to
discuss the Effective Education project.
Knowsley’s Labour MP George Howarth
is due to meet members at a meeting on
23 February.
Following members meeting with
Labour’s Rosie Winterton at Doncaster
College in September, the Doncaster
Central MP wrote to skills minister
Anne Milton outlining the key issues
they raised. She received a response
acknowledging the challenges faced by
the sector, particularly regarding funding.
The Effective Education project is about
recognising that post-16 education is
vital in developing a skilled workforce
for the post-Brexit economy and ensuring
colleges are equipped to meet this
challenge. Find out more about the project
and how to get involved at www.atl.org.
uk/effectiveeducation.

Union, said: “The Ofsted report is one
of the most balanced we have seen.
Ofsted should take the Government
to task over this.
“Teachers can do what they can
within schools, but it is the Government
that is missing child poverty reduction
targets, presiding over increases in
relative poverty and failing to produce
a decent industrial strategy. It is the
Government that is cutting funding
to schools and missing recruitment
targets. An education inspectorate
worth its salt, if it were truly
independent, would be making
these points to the Government.
“We are pleased to see Ofsted
agreeing with us that there is too
much focus on test results rather
than learning. It is the Government
accountability regime that is leading
to those behaviours in schools – and
Ofsted should call out the Government
over that, acknowledging its own
responsibility within the system too.”

WORKING ON
WELL BEING
Writer and campaigner Natasha Devon MBE
motivated members with a mental health
masterclass at a packed mental health and
well-being conference organised by the
National Education Union in Cambridgeshire.
The conference, which also included a
session on mindfulness led by Katie Sone,
was one of several events being run in the
eastern region in the autumn as part of a focus
on well-being and managing workload. See
www.atl.org.uk/learningzone for national
and regional CPD sessions.

Air pollution advice
Guidance about the dangers of air pollution has
been produced by the National Education Union
and the British Lung Foundation, so schools can
take practical steps to protect children.
The guidance offers practical solutions for
school staff and students and is available online.
See www.neu.org.uk/blf-air-pollution-guidance.
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Trainee teacher recruits Report into resits
drop by a third
Figures published in December
show teacher recruitment numbers
dropped by a third in 12 months.
Data from UCAS shows that
in December 2017, 12,820 people
had applied for teacher training –
compared to 19,330 at the same
point in the previous year. Male
applicants fell by 37%, and female
applicants by 32%.
Kevin Courtney, joint general
secretary of the National Education
Union, said: “It is impossible to
massage away a drop of nearly a third
of applicants and, in particular, the
drop of a third in female applicants.
If the Government loses female
graduates from teaching,
we will face a huge problem.
“This situation has arisen through
a combination of ill-considered
Government measures. An
unacceptable workload driven by
accountability measures that treat all
teachers as incompetent, in addition
to low graduate pay, are not only
driving many out of the profession,
but are also deterring new graduates
from entering teaching. The
confusion surrounding routes into
teaching and the lack of any national
system of pay progression are issues
that also need addressing.”

Meanwhile, the Department
for Education’s initial teacher
training (ITT) statistics for 2017-18
reveal that in secondary schools,
recruitment was at 89% of the
target, with non-EBacc subjects
particularly affected, with
recruitment at 75%.
Mr Courtney said: “The census
figures make for sobering reading,
with only two out of the 18
postgraduate secondary routes
reaching their targets, in PE
and history. With the increase
of pupil numbers at secondary
level, and the resulting need
for more teachers there, this is
an incredibly worrying, if not
surprising, outcome for those
in secondary schools.
“The key challenge for the
Government has to be making
teaching more attractive. This
requires a far more serious and
joined-up approach to tackling
workload. It also means addressing
the issue of teachers’ pay.
The Government needs a
serious and coherent plan for
teacher recruitment, and it
must also review the impact
of policies like EBacc on
recruitment and retention.”

Funding must be priority
for new education secretary
The new education secretary
must champion the need for
more funding for education, the
National Education Union says.
Justine Greening resigned
in January during the cabinet
reshuffle, with Damian Hinds
announced as the new
secretary of state for education.
Mary Bousted, joint general
secretary of the National
Education Union, said: “We had
a good relationship with Justine
Greening, with whom we had
regular meetings. She listened
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to teachers and the unions,
although she was not able to
make the necessary changes
in education policy.
“We hope Damian Hinds
will be similarly willing to
meet and engage with us and
the profession, and we hope
he will be able to make the
changes we need in education
policy. Most crucially, we hope
he champions the need for extra
funding for education and is able
to get more money for education
from the Treasury.”

A report commissioned by the Department for
Education into English and maths teaching for
16- to 18-year-olds has highlighted excellent work
being carried out across the further education
sector, with good practice and innovative methods
supporting teaching of English and maths.
However, the research also points to the large
number of demotivated learners, along with the
additional resources and pastoral support that
are required to identify and address additional
needs such as learning difficulties or mental
health issues.
Nansi Ellis, assistant general secretary of
education policy and research at the National
Education Union, said: “The Department for
Education’s report shows just how much work
college teachers and lecturers are doing to
support learners who are forced to resit English
and maths GCSEs. It is a ridiculous policy, causing
damage to the self-esteem of learners and
increasing the already excessive workloads of
teachers and lecturers.
“National Education Union members also tell us
colleges are finding it very difficult to recruit and
retain teachers in these subjects, and that both
teaching and the resits are causing huge logistical
problems to the detriment of learning across other
curriculum areas. We agree that forcing students
to resit English and maths GCSEs is extremely
demotivating and that there are far better ways
to support learners to gain the English and maths
they need for their future careers and learning.”

MENTAL HEALTH
PRIORITIES
National Education Union member Rachael
Ganderton took part in a Westminster Education
Forum seminar looking at the priorities for
children’s mental health and how to integrate
services and improve provision in the autumn.
Speaking afterwards,
she said: “Schools should
be central in planning
provision for children,
young people and their
families. Leading
from the top, mental
health provision
should be moved
further up on
schools’ agendas to
work collaboratively
with specialist
services. It’s clear we
know what is best
for the children, the
issue is integrating
the services
with children
at the heart of
the process.”
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IT IS A TRUTH, universally
acknowledged, that a single man
in possession of a good fortune,
must be in want of a wife. So goes
the opening line of Jane Austen’s
Pride and Prejudice, which reflects
the philosophy of Mrs Bennet,
the novel’s unreliable matriarch,
whose single aim in life is to steer
her five daughters into the safe
haven of marriage – the only
honourable destination for
educated young women who
would not inherit a fortune.
Thankfully, the opportunities
for young women today are rather
wider. Gone are the days when,
as I heard about over Christmas,
a woman, in the 1980s, at the age
of 16, could be rejected from motor
mechanics courses at an FE college
because “there are lots of young
lads who need a place on this
course”. At that time, the only
alternative for her was to work as a
machinist in a factory. Remarkably,
she went to night school, gained
qualifications and eventually
qualified as a physiotherapist. But
her story of lifelong learning does
not stop there. In December 2017,
after three years’ training, she
achieved her lifetime ambition
and qualified as an MOT tester.
But surely in 2018 it is no longer
the case that notions of fit and
proper work for men and women
determine educational outcomes
and pathways for girls and boys
in our education system? Surely,
we are past all that?
I am afraid the answer is no.
It is still the case that the subjects
pupils choose to take post-16
reflect traditional understandings
of what activities and areas of
study are suitable for the sexes.
The pattern of AS- and A2-level
choices of subjects continue to
follow gender stereotypes.
Research by Cambridge
Assessment shows boys are more
likely to study maths, physics,
computing, ICT or business
studies, and were more likely
than girls to choose two or more
science/maths subjects. Girls
are more likely to take subjects
involving languages or the
WWW.ATL.ORG.UK
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Redressing
the balance
We must challenge gender
stereotypes and make sure all
children know the possibilities
available to them, says
Mary Bousted
humanities, such as English,
biology, psychology, sociology,
and art and design, and were more
likely than boys to have chosen at
least one modern foreign language.
Now, I am certainly not someone
who would argue that science
subjects are more important than
the arts. As an English literature
graduate who became a teacher, I
know from first-hand experience
of the importance of the arts in a
broad and balanced curriculum.
But questions must be asked
about subject choices that are so
heavily gendered. Particularly
when such choices have profound
and lasting effects on lifelong
earnings. And the evidence is that
young children, in the early years
of primary school, have very strong
ideas about who does what jobs.
I saw a remarkable video
recently, Redraw the Balance,
produced by the charity Inspiring
the Future, which connects schools
and colleges with volunteers from
the world of work – see www.
inspiringthefuture.org/redrawthe-balance. It shows a class of
primary children drawing pictures
of a surgeon, a fighter pilot and a
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firefighter. They did so with
enjoyment and gusto, and 61
of the 66 drawings were of men.
What then happened was
remarkable, because the
classroom door opened and a
female firefighter, surgeon and
fighter pilot walked in. The
amazement on the children’s
faces was astonishing. One
shouted: “They’ve dressed up.”
What these children learned
will stay with them throughout
their lives. Their subsequent
questions about, and discussion of,
the jobs done by these women was
testimony to completely changed
understandings and expectations.
The unfortunate truth is
that gender stereotypes are still
alive and affecting girls’ and
boys’ expectations of the future
professional lives available to
them. Sadly, in 2018, Mrs Bennet’s
attitude, though modified,
remains. Girls’ futures remain
circumscribed by outmoded
and completely unnecessary
notions of what work is fit and
proper for each of the sexes. These
expectations have profound and
lifelong effects. The gender pay gap
between men and women is about
19%, and, significantly, it starts
before women have children.
Guidance issued by the
Department for Education
in April 2017 places a duty on
schools to secure independent
careers guidance for all Year 8 to
13 pupils, so they are inspired and
motivated to fulfil their potential.
The guidance also promotes
inspiring every pupil through
more real-life contacts with the
world of work to help them
understand where different
choices can take them in the
future, which is exactly what
Inspiring the Future does so well.
Serious and sustained effort is
needed by all schools to educate
children and young people for the
world of work and the possibilities
available to them. The evidence
shows we are not doing this well
enough in our schools, and the
consequences, particularly for
girls, are lasting and serious.
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The smart choice in
protecting school uniforms
Introductory offer:
15% off all items till 30th March 2018

• Great value for money
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THE VIEW FROM…
WALES/NORTHERN IRELAND

Wales

Northern Ireland

KEITH BOWEN

MARK LANGHAMMER

Shaping a new pay and conditions system

Decent pay, and time for teaching

EDUCATION IN WALES has
been a devolved matter since
the National Assembly for
Wales and the then-Welsh
Assembly Government were
set up in 1999, but teachers’
pay and conditions have
always remained under the
existing School Teachers’
Review Body system for
England and Wales (Northern
Ireland and Scotland have
separate arrangements).
However, from September
2019, there will be a Walesspecific pay award for teachers,
following the devolution of
pay and conditions under the
Wales Act 2017. Exactly what
system will be used in Wales
has yet to be decided, and
Kirsty Williams, cabinet
secretary for education,
has announced a public
consultation on how the

new pay and conditions
system will work in Wales,
building on previous and
ongoing dialogue with
unions and other partners.
She has also set up a
‘task and finish group’ on
the issue, to report back
by September 2018. The
group, headed by professor
Mick Waters and including
professor Melanie Jones
and Sir Alasdair Macdonald,
will review the current
arrangements for teachers’
pay and conditions, consider
the benefit and barriers of
the current system, and make
recommendations on the
new system to be put in
place in Wales.
Announcing the consultation
and the task and finish group,
Williams said: “The main focus
of this review is to consider
how the pay and conditions
structure contributes to a
highly motivated teaching
profession and strengthens
the delivery of a high-quality
education system.”
The National Education
Union will be taking every
opportunity to ensure
members’ views feed into
this process to safeguard
teachers’ pay and conditions
in Wales.

THE NATIONAL EDUCATION
Union’s campaign and
industrial action on ‘Decent
pay, and time for teaching’ in
Northern Ireland continues.
The confirmation by the
Department of Finance of one
per cent as the upper limit of
public sector pay policy has
undermined any chance of an
early resolution to our dispute.
To make matters worse, any
rise is contingent on giving up
contractual increments.
Worse still, the management
side of the Teachers’
Negotiating Committee has
made clear it will not be paid
if industrial action persists.
In short, teachers are
being blackmailed to
accept the unacceptable.
Our stance is simple and
reasonable. We will give up
the inspections boycott when
there is an independent final
appeal to the Education
Training Inspectorate (ETI)
complaints system. It is
unacceptable that the
ETI acts as its own
accountability agent.
We will give up our boycott
of key stage assessments
when the current, effectively
defunct, system is replaced by
one based on assessment for

learning principles, distinct
and separate from a schools
system-check. We will ballot
members to give up all other
industrial action based on:
• repayment of the one per
cent not paid for 2015-16
• payment of one per cent in
2017-18, with a continuation
of contractual increments,
unlinked to any system of
performance-related pay
• a genuine, time-bound,
preferably independently
facilitated, negotiation on
pay restoration to address
the 12-15% of real-term
pay losses since 2010-11.
We are taking a reasoned,
fair and balanced approach to
this dispute, but must prepare
for a long battle to achieve our
goals. Read the full statement
at www.atl.org.uk/latest/
statement-negotiations-payand-industrial-action.

SEPTEMBER 2017 £2.50

By becoming a rep in your workplace you are central to the
success of your union. You can provide vital information
and advice to colleagues, build your own skills, as well as
help to recruit new members. The role is flexible – you
decide how much time you can put in. You will receive all
the information and support you need, as well as access
to training courses to help you in your role.
See www.atl.org.uk/getinvolved to find out more.
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Sexism in
the spotlight
The National Education Union’s report into sexism and sexual harassment shows
it is a problem in all schools, but that everyone can take action to tackle it
Words by Alex Tomlin
IN 2015, MARY BOUSTED told reporters
at an ATL Annual Conference press
briefing that there is a huge range of
verbal insults directed at girls, and that
sexist bullying in schools inhibits girls
from putting up their hands to answer

questions in class. Because of this,
the now-National Education Union
joint general secretary said, there is
significant pressure for girls to keep
quiet and listen to the boys talking.
The Department for Education (DfE)
swiftly responded with the rather
curious statement: “It’s stories like
these, with no evidence to back them
up, that are exactly the reason why
sexism still exists.”
If it were needed, evidence has
been provided in abundance in the
National Education Union’s report
into sexism in schools, launched in
December 2017. A result of research
conducted in conjunction with UK
Feminista, a campaigning group
that supports women and men to
take action for gender equality, the
report starkly reveals the extent
of sexism in schools, both primary
and secondary, with incidents
and attitudes ranging from the
seemingly innocuous to serious
sexual harassment and assault.

The title of the report, It’s Just
Everywhere, echoes the sentiments of
many respondents, and demonstrates
the ubiquity and normalisation of sexist
behaviours and attitudes, which often go
unremarked upon, but which contribute
to general negative attitudes towards
girls and women.
Everyday sexism
A quarter (25%) of all secondary school
teachers say they witness gender
stereotyping and discrimination in their
school daily, the report found, while
a further 26% say they witness it on a
weekly basis. In primary schools, more
than a third (34%) witness stereotyping
on at least a weekly basis and over half
(54%) on at least a termly basis.
“A teacher in another class has two ‘VIP’
cushions for two different children each
day – one boy and one girl. One cushion
is pink with Disney princesses and [the
other] is red and blue with superheroes.”
Primary school teacher

“I wanted to play football but because
I’m a ‘girl’ they said that I’m not as good
as the boys and I’m too ‘weak’ to play.
This happened in primary school.”
Female student
“A project called ‘man up’ is aimed
at boys at the school I work at with
behavioural issues. This term is

ILLUSTRATIONS: BEN SCRUTON

“I was told not to bring the table in from
the other classroom for me to use and
rather the teacher asked a boy to lift
it for me, even though I was perfectly
capable of doing it myself.”
Female student
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SPOTLIGHT ON…
SEXISM

constantly said to boys with the
intention of maturing them.”
Secondary school teacher
These types of incidents and use of
language reinforce expected behaviour
from boys and girls from a very young
age: boys are strong and brave and play
football; girls are weak, emotional and
want to look as pretty as princesses.
These gender stereotypes can
obviously be seen in the wider world too;
witness the ‘Let toys be toys’ campaign,
which calls for the toy and publishing
industries to stop limiting children’s
interests by promoting toys and books as
only suitable for girls or boys, not both.
A similar limiting effect can be seen
in the National Education Union report,
where girls in some schools were
automatically put into gymnastics
and dance sessions, while the boys
played football and rugby. Elsewhere,
girls were told not to worry about how
well they did in science, because they
would be better at arts subjects.
Stereotyping is evident among adults
in school too, with female design and
technology teachers having students’
fathers telling them how to do their job,
while male teachers were assumed to be
interested in leadership roles.
Sexual harassment
More than two thirds (68%) of teachers
in mixed-sex secondary schools witness
sexual harassment, with almost one in
three witnessing it on at least a weekly
basis. Meanwhile, over a third (37%) of
female students at mixed-sex schools
have personally experienced some
form of sexual harassment at school,
while almost a quarter (24%) have
been subjected to unwanted physical
touching of a sexual nature at school.
“Boys touch girls inappropriately in
corridors and at lunch/break times.
They all seem to find this normal.”
Secondary school teacher
“Boys often lift skirts up and whistle
and treat girls in a sexual manner.
Nothing gets done about it.”
Female student
“A boy touched my bum and tried to
touch my boob. I felt uncomfortable
and I didn’t tell him because I was
scared but I tried to ignore him.”
Female student
WWW.ATL.ORG.UK
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“Some of the boys in my primary
would air hump behind girls when
they weren’t looking.”
Male student
The quotes in the report show the
extremely damaging impact of sexual
harassment and sexual violence on girls
and young women. One quote that
sums up the problem was from a female
student, who said: “Guys think it’s okay
to touch girls whenever they want.”
The normalisation of such behaviour
in many schools has an insidious effect
on all students. It contributes to harmful
relationships developing between boys
and girls, which in turn has a detrimental
effect on girls’ and young women’s selfesteem, confidence and well-being.
In the survey, students and staff
both said girls learn to ‘take up less
space’, to position themselves at the
periphery of corridors, playgrounds
and classrooms, while boys occupy the
centre. Girls also actively avoid being
noticed and singled out for attention,
even if it is positive acknowledgement
of their achievements.
Reporting incidents
More than three quarters (78%) of
secondary school students are unsure
or not aware of the existence of any

policies and practices in their school
related to preventing sexism, the survey
found. Less than a quarter (22%) of female
students at mixed-sex schools think their
school takes sexism seriously enough.
“It’s just something that happens, no
matter how much we don’t like it.”
Female student
“I felt embarrassed about it and wanted
to pretend the situations didn’t happen.”
Female student
“It seems way too common to report
things like this and even if I did report
it, it would be considered trivial and
set aside.”
Male student
“I would not imagine the senior
leadership team would take it seriously.
Or it would need to be a very serious
incident for them to do so. It is the drip,
drip, drip effect of minor sexism that
causes most damage.”
Secondary school teacher
The normalisation of sexist behaviour,
combined with the attitudes, or perceived
attitudes, of senior leadership’s response
to sexism, and a lack of official policy, play
a significant role in the under-reporting
of incidents. Asked what would help
them to tackle sexism in school more
effectively, the most common suggestion
from teachers is to build awareness and
acknowledge that it is an issue that needs
to be addressed.
See below for the recommendations for
schools contained in the report, which
include the need to empower students to
report sexism – although it is important
students have confidence their teachers
will support them if they do so.
Acknowledging the issue
Any attempts to tackle sexism must
start with awareness, says Ros McNeil,
assistant general secretary for social
justice and equality at the National
Education Union. The report, with its
clear statistics and revealing quotes,
can act as a talking point for schools
to start this process.
“We’ve produced the report in such a
way that we think it’s a really practical
tool,” says McNeil. “It highlights that
problematic behaviour is happening in
every school, so it should be tackled in
every school.”
3
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WHAT CAN SCHOOLS DO?
The National Education Union’s report
offers recommendations to Government,
Ofsted and schools. The advice for
schools is outlined here.
Adopt a whole-school approach to
tackling sexism.
A ‘whole-school approach’ means that
action to promote equality between
girls and boys is supported by an
overarching framework involving all
members of the school community.
This enables a consistent approach
and long-term change.

The three key components of a
whole-school approach are:
• An institutional framework: put in place
a strategy, support it through school
policy, and drive it with leadership.
• Building staff capacity: equip teachers
and all staff with the skills, knowledge
and resources to understand, identify
and tackle sexism, including through
the provision of training opportunities.
• Empowering students: enable students
to discuss and learn about sexism, to
report incidents, and to take action
for equality.

Take a zero-tolerance approach to
sexual harassment.
• Sexual harassment should be specifically
and explicitly addressed through school
policy, including clear procedural
guidelines that are consistently enforced.
• All staff should know what the school’s
policies and procedures are regarding
incidents of sexual harassment.
• All students should be aware of the
school’s zero-tolerance approach to
sexual harassment and be supported
to report incidents.

It is clear from the report that teachers
and staff need some support in tackling
sexism in all its forms, whether it’s
because they are unsure what to do, or
because they do not believe they will
be supported by their leadership team.
“I was surprised by how unconfident
teachers feel, and how unconfident
young people feel to raise it as an issue,”
says McNeil. There is a confidence gap
in knowing where to get help or what
to say. This shows the job of work that
needs to be done.”
McNeil says having sexism explicitly
addressed in a school’s behaviour policy
is a good place to address this confidence
gap. The report found that almost two
WWW.ATL.ORG.UK
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thirds (64%) of secondary school
teachers are unsure or not aware
of the existence of any policies and
practices in their school related to
preventing sexism, while just one in
five (20%) had received training in
recognising and tackling sexism as
part of their initial teacher training.
At the same time, over a quarter (27%)
say they would not feel confident
tackling a sexist incident if they
experienced or witnessed it at school.
“Our advice for schools is to consider
if they are using their behaviour policy
in a way that makes sense,” says McNeil.
“It’s useful to record sexual harassment
as a separate issue in behaviour to show
the patterns they are facing. Our study
shows it’s an issue in every school and
it’s good to be proactive to look for and
record this behaviour.”
Another of the National Education
Union’s recommendations is for the
Government to issue guidance to all
schools on how to prevent and respond
to sexual harassment and sexual
violence. Shortly after the launch of the
report, the DfE published its guidance
Sexual Violence and Sexual Harassment
Between Children in Schools and
Colleges, which can be found at www.
gov.uk/government/publications/
sexual-violence-and-sexualharassment-between-children-inschools-and-colleges.
McNeil welcomes the guidance,
but stresses that solutions to
sexism and sexual harassment
are wider than simply giving
advice to school staff. “We are
welcoming it as a necessary
and useful step,” says McNeil,
“but we continue to be in
discussions with the DfE
about the other barriers
identified – around
training, workload,
and a testing culture
that narrows the
curriculum and
the experience
for young people.
“These are
connected
issues, and
we’re not
confident
yet that the
Government
has fully
understood

and recognised the connection. Members
really want Government to know that
they do not have time to talk about
this issue in the way they would like.”
A debate among attendees at the
Parliamentary launch of the report
centred on how schools can develop
strategies that are both responsive
and preventive. “As a school group,
you can look at what you can do to
educate to prevent the attitudes that
lead to this behaviour,” says McNeil.
“We know violence in relationships
starts in under-18s. You can tackle
incidents, but also the attitudes that
lead to them.”
Aside from the guidance, the
DfE has another opportunity to
address sexism, in the shape of its
consultation on relationships and
sex education (RSE), which was still
open as Report went to press. “This
consultation on RSE guidance is a
good opportunity to discuss sexism,”
says McNeil, “and to think about
what is the best way to advise schools –
the strategy to build capacity in
schools to address complicated issues
like sexting, pornography, consent
and what it means, and how young
people should interact respectfully.
It’s complicated, but we know RSE
is one of the key areas of the
curriculum that really matters,
so I think our data and insight is
important evidence.”
It’s Just Everywhere is just the
beginning of the National Education
Union’s work on sexism, and McNeil
is encouraging all members to get
involved. “We can all try to
think critically about how
we behave and how we
keep stereotypes going.
Everybody is invited
to read this report
and to think about
how they could do
things differently.”
Read the report at
www.neu.org.uk/
sexismreport
sexismreport. You
can also read the NUT
section’s guidance
on challenging
gender stereotypes,
Breaking the Mould
Mould,
at www.teachers.
org.uk/equality/
equality-matters/
breaking-mould
breaking-mould.
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Give a little respect
David Hughes, chief executive of the Association of
Colleges, tells Charlotte Tamvakis why FE colleges are
now more important than ever
TLEVELS, MATHS AND English GCSE
resits, apprenticeships, a funding squeeze,
and a focus on skills post-Brexit – it is a
turbulent time for all involved in further
education (FE). But what David Hughes
believes the sector needs more than
anything to succeed is a change in attitude.
“The lack of funding is the outcome of the
attitude,” says the head of the Association
of Colleges (AoC), which represents FE and
sixth form colleges across the UK. “There’s
still a real snobbery in our system that going
to university is the be-all and end-all for
a young person. In an economy in which
most of the jobs or skills are levels 3, 4 or
5, rather than degree level, the snobbery
issue gives funding problems, and
problems around lack of respect.”
Hughes has spoken in the past of the
need to reposition the language of FE
away from “second chance” education
and toward “first real opportunity”. He
explains: “I was getting increasingly fed up
with people rather patronisingly looking
down their noses, saying ‘Well, colleges,
they are wonderful aren’t they? They give
people a second chance’.”
“It’s pejorative to colleges and individuals,
as if it was people’s fault they didn’t take
up their first chance. Colleges provide a
first-class education. Because they have
such a comprehensive intake – literally,
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they’ll take all sorts of ages, people, levels of
learning, backgrounds – they often provide
the first real chance for people to get the
skills, support and learning they deserve
and need.”
Does he think politicians really understand
the sector? Some, he says, but not all – there
is still “too much ignorance about what
colleges do”. The AoC recently helped the
Department for Education with an immersion
programme for civil servants, so they could
spend time in colleges. “Nearly all of them
came back saying ‘I never knew what
colleges did’. If we could get more people
to see that, there’d be more respect.”
Hughes’ low-key, easy-going manner
belies the seriousness of what he’s calling
for – he has a clear vision of where the
sector should be heading. “We don’t have a
culture of lifelong learning, which means
there’s insufficient investment by the
Government, by employers, and by
individuals themselves.”
He feels people should take some
responsibility for their own learning, as
they do for their health. “My ideal world
is one in which Government, employers
and individuals have a completely different
approach to investment in lifelong learning.
Colleges have to become central, being
not only the delivery organisation, but
absolutely central to every community.
They’re ready, willing and able to do that,
but they don’t have the investment.”
Hughes started out working in social
housing in Liverpool, quickly realising
his work was less about housing and
more about empowering people and
adult education. He then did community
development work, before spending 10
years at the Learning and Skills Council,
the body responsible for funding FE in
England at the time, after being inspired by
David Blunkett’s vision for lifelong learning.
“However, I realised the chances of the
vision I got really excited about a decade
earlier being put in place were slimmer
and slimmer,” he says. So, he moved on to
the National Institute of Adult Continuing
Education, before joining the AoC in 2016.

“I think colleges are critical for our country,
to put it no less grandly. I wanted to see
whether I could help in a leadership role,
because the sector had been battered and
bashed around and sometimes ignored,
and it was time for a change.”
He believes change is happening.
“The Government has just woken up,
and employers are just starting to wake
up, to the skills agenda. It feels like there’s
a creeping realisation that unless they do
something about skills, then productivity
won’t improve, social mobility won’t
improve, the economy won’t grow, tax
won’t increase and therefore the whole
society is in a tough position.”
But more change is needed, Hughes
says. At ATL’s FE conference in London
last summer, he spoke of a north-south
divide in FE. “The industrial strategy made
it very clear that there are big inequalities
in income and wealth, and in productivity
for that matter, so there’s a lot of evidence
of the problem,” he explains. “FE colleges
are picking up young people and adults

“ON A DAILY BASIS,
COLLEGES HELP
HUNDREDS OF
THOUSANDS OF
PEOPLE IMPROVE
THEIR LIFE CHANCES”
who live in those communities, and that’s
why it affects FE just as it does the rest of
the population.
“With the industrial strategy, the irony
didn’t escape me that the launch was
down in London. It was a shame they
didn’t take the opportunity to launch in
Barnsley, Huddersfield or Bolton, because
we, as an economy, are too heavily focused
on London and the south east.”
Do colleges even have the resources to
fulfil their role in delivering the strategy?
“I don’t think the Government treating
colleges simply as private sector organisations
works. The Government needs to think a bit
more about its partnership with colleges and
the investment it makes, rather than just
contracting colleges to deliver something.
Colleges are essential to the delivery of an
industrial strategy.”
WWW.ATL.ORG.UK
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If colleges need funding to fulfil the
industrial strategy and their role more
generally within society and the economy,
then surely part of this involves ensuring the
workforce is well rewarded and retained?
But in September, the AoC recommended
a one per cent pay rise for college staff – well
below what the unions are calling for –
citing limitations imposed by funding levels.
Hughes says: “The median pay in
schools is about £37,000; in FE, it’s about
£30,000 and that’s unacceptable. Given
the funding levels, the 22% funding drop
at 16 means there really is no surplus
available in colleges to put that right. We
have been consistent in putting this across
to the Government, and it has recognised
the challenge, but until it addresses that
16-to-18 funding rate, and the adult funding
rate, then I feel we’re between a rock and a
hard place.
“We had choices in society about what
we value and how much we invest and
we’ve had austerity for far too long. It has
impacted on the education sector massively,
so that’s affected students and learners –
and also people who work in the sector.”
What of the opposition’s vision for
education – the Labour party has promised
WWW.ATL.ORG.UK
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a ‘national education service’ and an
additional £1 billion for FE? “It’s a really
interesting idea,” says Hughes, “If we want
a more successful society and economy,
then we need lifelong learning to be part
of the fabric.
“The issue that worries me is it being
free at the point of use. Singapore has
just come out with a learning account
that I’m very positive about, for every citizen
[over 25], where it puts in a sum, several
hundred pounds, and the idea is it’s a
trigger, a nudge to people, for their employer
or them investing. We think there’s a way
of doing it that heavily supports people
who need the most support, but that
still requires people to make a positive
investment as well, not just time and
energy, but also funding.”
What of the current changes in the sector
– T-levels and apprenticeships? “I’m very
positive about what’s being called the
T-level implementation, but I wish they
were calling it ‘the skills plan implementation’;
it’s about a whole new system of learning
opportunities from 16 up, not just for 16 to
19, but adults as well.
“What we need is a vision for how that
system stacks up, the pathways that people

can take, where they can start and stop
and start again, and opt in and out. We’ve
got bits of that system starting to come into
play; apprenticeship reform has been a bit
rushed; trying to implement everything at
once was always going to cause problems
and it has.”
The requirement for English and maths
resits has also put a strain on colleges.
“I’ve said the GCSE resit policy is just
plain wrong,” says Hughes. “The impact
has been on colleges and, more importantly,
really negative on young people, and I do
worry that some of the increases in mental
health problems are due to the stresses and
demotivation from that policy.
“We need young people to become
more literate and numerate and more
physically skilled, because it’s a complex
world out there, and so what we need is a
more nuanced policy. I think the GCSE at
16 is just inappropriate for some young
people. We know it’s a norm-referenced
qualification, so not everyone will pass,
so I think more discretion should be
allowed at 16 about what the resit will be.”
He adds: “We’re working with
Government and it’s doing a lot of work
reforming functional skills qualifications.
You’ve got a policy I don’t agree with, trying
to achieve something I think is important
– improve young people’s life chances with
better literacy and numeracy – but there’s
no strategy behind it. Government has
responded with centres of excellence in
English and maths, which I think is a
positive sign. That allows colleges to start
looking at what works for different types
of young people in different situations.”
Yet, despite the battering and bashing of
the sector, Hughes sees much to celebrate.
“We’ve got a lot to be proud about, and we
need to remember that, because on a daily
basis, colleges help hundreds of thousands
of people improve their life chances.
“I want every member of staff of every
college to be positive about this, and
accentuate what they do and what more
they can do. The more we can talk about
opportunities and investment, rather than
the problems, then I think the better it will
be for the sector.
“We’ve got lots of things now that
haven’t been there before – a Government
that talks about skills; employers waking
up to skills development; investment in
apprenticeships and T-levels – problematic,
challenging, but it is new investment and
it is positive. I’m pretty optimistic and
hopeful, and I think we need to capture
that moment because colleges are more
important now than ever.”
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How many are there
in your school?
In 2016, there were almost 390,000 Teaching
Assistants in English classrooms. Three out of ten
already hold degrees and are interested in becoming
qualified teachers.*
With their experience and qualifications, they have
the ingredients for success. They just need the
right development.

in our classrooms

Our Straight to Teaching programme can give your
staff a tailored route to Qualified Teacher Status
(QTS), based on their existing teaching experience.

To find out more visit:
tes.com/institute/report
call 020 3194 3200
*According to a survey of 1,125 Teaching Assistants in England,
conducted by Tes Institute in June 2017.

What members say about the benefits of SET membership:
“Being a SET member allows me to continually improve my
teaching and learning... I have found inTuition
(SET’s quarterly journal), the online research library and
webinars extremely useful... and provides me with
useful strategies to use with my learners.”
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Michelle Theophilus
Business Studies Teacher, Stanley Park High

Join SET: set.et-foundation.co.uk/joinnow
or call us: 0800 093 9111 (free phone)
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LEGAL ADVICE
PART-TIME WORKERS ARE
OFTEN TREATED UNFAVOURABLY.
OUR LEGAL EXPERTS EXPLAIN
PART-TIMERS’ RIGHTS

USEFUL CONTACTS
If you need help with matters related to your employment, your first point of contact should be your school or college rep, or your
AMiE regional officer if you are a leadership member. You can also contact your local branch. If they are unable to help, contact
our member advisers on the general enquiries number below, or you can call our out-of-hours helpline between 5pm and 7pm
Monday to Friday on the general enquiries number below.
General enquiries: 0345 811 8111
adviceline@neu.org.uk
Belfast:
ni@neu.org.uk
Cardiff:
wales.cymru@neu.org.uk
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AMiE members:
Call the employment helpline
on 01858 464171
AMiEhelpline@neu.org.uk
Personal injury claims:
0345 811 8111

Membership enquiries:
If you were a member of ATL and so
are a NEU-ATL section member, email
membership@atl.neu.org.uk. If you are
new to the National Education Union,
email membership@neu.org.uk.
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You’re
about to
retire.
Secure your finances now so that you can
enjoy the retirement you deserve
Making good decisions now can help ensure that you
are able to enjoy your retirement without having to
worry about money. As the ATL Plus Partner for financial
advice, we understand the financial issues that education
professionals face. The advice we offer is practical,
affordable and could improve your financial situation,
enabling you to enjoy the retirement you deserve.
Book a complimentary, no obligation appointment
with one of our specialist advisers. Call 08000 85
85 90 or email appointments@lighthousefa.co.uk.

Making your money work harder
LIGHTHOUSE
FINANCIAL ADVICE
www.lighthousegroup.plc.uk/affinity/atl

Full colour edition now available

www.shakespearecomics.com
Shakespeare Comics_ATL_Sept_17.indd 1
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Screen wipe
Evidence shows technology may be harming, not helping,
our students, says NEU-ATL Northern Ireland director
Mark Langhammer

SCHOOLS AND COLLEGES invest
enormous sums of money to keep up with
the latest technologies. The argument for
technology in the earlier years is often rooted
in the fear of children falling behind, as most
children will use technology in their future
jobs and everyday life. In today’s classrooms,
you will find smartboards, smartphones,
tablets and Chromebooks. We have accepted
tech in the classroom as inevitable – a benign
educational evolution.
However, ATL’s 2016 survey and research
literature review, conducted by Liz Fawcett
of Queens University Belfast, suggested
technology in the classroom had pedagogical
benefits, but myriad drawbacks too. Teachers
observed that students raised on a hightech diet appear to struggle more with
attention and focus, seeming to suffer from
an adolescent malaise related to digital
immersion. A year on, and we now know of
200 studies pointing to a correlation between
screen time and increased ADHD, screen
addiction, aggression, depression, anxiety,
and even psychosis. Screen addiction leads
to worse educational outcomes for children.
It may also clinically hurt them.
Dr Nicholas Kardaras, author of the book
Glow Kids, says: “Over 200 peer-reviewed
studies correlate excessive screen usage
with a whole host of clinical disorders,
including addiction. Recent brain-imaging
research confirms that glowing screens affect
the brain’s frontal cortex — which controls
WWW.ATL.ORG.UK
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executive functioning, including impulse
control — in exactly the same way that
drugs like cocaine and heroin do. Thanks to
research from the US military, we also know
that screens and video games can literally
affect the brain like digital morphine.”
Many parents intuitively understand that
ubiquitous glowing screens have a negative
effect on children. What parent cannot
recognise aggressive temper tantrums
when tech devices are taken away and the
wandering attention spans when children
are not perpetually stimulated by hyperarousing devices? Teachers report children
becoming bored, apathetic, uninteresting
and uninterested when not plugged in.
How do we keep our children from
crossing this line? Developmental
psychologists understand that children’s
healthy development involves social
interaction, creative imaginative play and
engagement with the real, natural world.
The immersive and addictive world of
screens dampens and stunts those
developmental processes.
At a recent London conference on
technology addiction and adolescent
development, Harley Street rehabilitation
clinic specialist Mandy Saligari said screen
time was too often overlooked as a potential
vehicle for addiction in young people. Saligari
argued that greater emphasis was needed
on sleep and digital curfews at home as well
as a systematic approach within schools,

for example by introducing a smartphone
amnesty at the beginning of the school day.
The key is to prevent your four-, five- or
six-year-old from getting hooked on screens
to begin with. That might mean books
instead of iPads, nature and sports instead
of TV, and Lego instead of Minecraft. If you
have to, demand that your child’s school
not give them a tablet or Chromebook until
they are at least 10 years old. Have honest
discussions with your child about why you are
limiting their screen access. Eat ‘device-free’
dinners with your children just as Steve Jobs,
co-founder of Apple, used to.
Finland, whose school system routinely
ranks close to the top of global OECD and
PISA rankings, has consciously chosen
to skip technology-heavy standardised
testing. Instead, students enjoy up to four
daily outdoor free-play breaks, regardless
of weather. By comparison, a sedentary
British child sits glued to screens, playing
edu-games while stressed by standardised
testing, on-screen assessment and internetdriven coursework.
Children are vulnerable to addictive escape
if they feel alone, alienated, purposeless
or bored. The solution is to help children to
connect to meaningful real-life experiences
and relationships. The creatively engaged
child connected to their family is less likely to
escape into a matrix-like digital fantasy world.
If the growing body of research is true, why
would we have allowed the “educational”
trojan horse of technology to slip into our
schools? There is significant corporate
interest in encouraging technology use in
schools, as Rupert Murdoch’s failed attempt
to sell tablets into US schools through
his then-company Amplify shows, while
controversy and accusations of cronyism
surrounded the city of Los Angeles’ $1.3
billion contract in 2014 to buy iPads loaded
with Pearson educational software for all its
650,000 post-primary students.
In Britain, we have our own corporate
persuaders, seeking to convince naïve
school administrators that screens are the
educational panacea. Yet as schools make
teachers redundant, and scarce funds are
set aside for technology, many educators
and parents alike are beginning to ask if these
digital-age hypnotic marvels actually produce
better educational outcomes for the kids who
use them.
What do you think? How big an issue is
this? Have you observed problems with
your pupils? Would schools be better off if
we took all the screens away? Let us know
your thoughts at report@neu.org.uk.
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MEDICAL
NEGLIGENCE
SPECIALISTS

HERE WHEN YOU NEED IT MOST
Morrish Solicitors has a specialist Medical Negligence team dedicated to
acting for victims of Medical Negligence. These are often very sensitive
claims and we will handle your case in a sympathetic manner, listen
carefully to what you want to achieve, and provide you with the best
legal advice to meet your specific needs.
We understand that monetary compensation cannot always make up for
what has been lost by negligent medical treatment but our aim is always
to help our clients and their families to rebuild their lives.

If you would like to talk to us about medical negligence call us for a free
consultation 033 3344 9600 or visit morrishsolicitors.com/atl
PERSONAL INJURY • CONVEYANCING • WILLS AND PROBATE • FAMILY MATTERS
www.morrishsolicitors.com
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AROUND EIGHT MILLION people in the UK
work part time, many in the education sector.
Around three quarters of part-time workers
are female.
The Part-Time Workers (Less Favourable
Treatment) Regulations 2000 provide parttime workers with certain rights. Under the
regulations, a part-time worker must not be
treated less favourably than a comparable
full-time worker, and must not be subject to
any other detriment because of their parttime status. Below are some commonly
asked questions.
I work part time. Who would be classed
as a comparable full-timer?
For a full-timer to be comparable to you,
they must:
• work for the same employer as you
• work under the same type of contract
(eg permanent, fixed term, temporary,
zero hours) as you
• do work that is the same as, or broadly
similar to, yours.
What would be considered ‘less favourable
treatment’ or ‘detriment’?
Examples of less favourable treatment or
detriment would include:
• Being paid less per hour than a
comparable full-timer.
• Having fewer holidays or less paid sick leave
(pro-rata) than a comparable full-timer.
• Being selected for redundancy because
of your part-time status.
• Being overlooked for promotion because
of your part-time status.
• Being refused training opportunities
because of your part-time status.
The above is not an exhaustive list.
What does ‘pro-rata’ mean?
Pro-rata means proportionally. So, the
proportion of the full-timer’s hours that
a part-timer works is the same as the
proportion of the full-timer’s salary, holiday
entitlement and other benefits to which that
part-timer is entitled.
Example: Ms Jones teaches history, working
24 hours a week. Her colleague, Mrs Harris,
is a full-time history teacher working 40
hours per week. Ms Jones and Mrs Harris
do similar work. Mrs Harris’ annual salary
is £37,500. As Ms Jones works for 60% (ie
24/40ths) of the hours Mrs Harris works,
Ms Jones is entitled to be paid 60% of Mrs
Harris’ salary. 60% of £37,500 is £22,500.
If Ms Jones is paid less than £22,500 per
year, the school may be in breach of the law
and she may be entitled to compensation.
WWW.ATL.ORG.UK
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Part-time working
National Education Union (ATL section) solicitor
David Rommer explains part-time workers’ rights
If I am being treated less favourably because
of my status, am I entitled to compensation?
Possibly, although not definitely. In certain
circumstances an employer might be able to
justify a particular practice by proving there
was a legitimate reason for their practice
and that they had acted proportionately.
Example: Anita teaches part time. The
headteacher insists Anita attends school
on her days off three times a year for INSET
days. Full-timers are never required to
attend INSET days on their days off; they
are rostered to work on those days anyway.
The head may be able to justify this practice
on the grounds that she aims to ensure
Anita does not miss important staff training.
If the head can also prove she has acted
proportionately – perhaps by paying Anita
for attending on those days or allowing Anita
time off in lieu – then this particular practice
is likely to be justified and thus lawful.
I am not sure if I have been treated unfairly.
What can I do?
If you believe that you are being treated
unfairly due to your part-time status, you can
write to your employer requesting reasons
for the treatment. By law, your employer
must provide you with written reasons
within 21 days of receiving your request.
I am worried about what might happen
if I complain.
If a worker complains of being unfairly
treated because of their part-time status,
the regulations make it unlawful for their
employer to penalise them – for example, by
dismissing them or treating them badly – in

revenge for speaking out. However, you
should seek our advice before complaining,
to minimise the risks.
Is there a time limit for pursuing a legal claim?
To claim over a particular incident, one must
start the legal process within three months
of the date of that incident. If there are a
series of similar incidents, one must start
the legal process within three months of the
last incident in the series. If the claim is over
some ongoing contractual issue such as pay
or holiday entitlement, the legal process can
start at any time while that unfair term is in
force – or within three months thereafter.
Example: John, a part-time kitchen
assistant, is notified on 24 March 2018 that
he will be made redundant. He suspects
that he was chosen for redundancy because
he is the only part-timer in the catering
department. John’s deadline for starting
the legal process is 23 June 2018.
What should I do if I am being treated unfairly
as a part-timer?
Sometimes these issues can be resolved
simply and informally via discussion with
your line manager or HR department. Other
cases need to be taken forward formally,
through the grievance procedure, the ACAS
early conciliation process, and ultimately to
an employment tribunal.
The law is complex. If you believe your
rights as a part-timer are being breached,
before you take any action seek advice from
your local National Education Union rep or
branch secretary, or contact us using the
details on page 21.
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A CRYING SHAME
I trained to be a teacher many years ago to
help those in need and to help them develop
a love of my subject. In my eyes, mine is the
best subject and always will be – I get excited
when talking about it, teaching it, and I am
overjoyed when I can see how much progress
children make. I guess one would say I am a
teaching ‘geek’.
I am due to get married next year; my
fiancé works in software in London and our
time at home is very important to us; we don’t
always spend it together but our time is vital.
One Friday, I came home in tears. Fine, I cried,
we all have those days. However, that Friday,
I cried at work, I cried to my colleagues, I cried
on my way home. I am shattered, emotionally
and physically.
In my academy, we assess our students
several times a half term. A telling moment
was when one of my students said to me
‘Miss, we did this a fortnight ago’. She was
right, and the last feedback lesson was a
week ago. My students love my subject,
or at least so they tell me. They work hard
on the content, the skills, the understanding
– everything. They were devastated at
another assessment, yet they soldiered
on, and I applaud them.
I cried because this is not the profession
I entered – to assess students every two
weeks. Right now, we are on our knees in the
department. We are teaching new schemes
of work and we are pushing every child to
26 REPORT | FEBRUARY 2018
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their potential. That is our job, we want them
out, but not all the time. If children are
to make progress – not by leading, but by
in mixed-ability groups too often, then
being alongside the child, learning and
higher-ability children are not going to
enjoying the laughs.
get taught to their level, and are not going
I haven’t had a day off in months – marking
to progress as quickly as they could – which
feedback books at home, or planning lessons.
turns keen, bright children into bored learners.
I need a break. I look at the faces of my
H Maxwell, Harrogate
department colleagues – tired and worn,
ill and exhausted, but we all soldier on.
A LESSON FROM DICKENS?
Why? Not for ourselves or for our
I could not agree more with Mary Bousted’s
pay, but because among the endless
article ‘Skills for the future’ (Report
assessments, there is a hope
November/December 2017).
and a desire for every young
Since I started teaching in 1969,
person. But, emotionally
I have seen so many changes.
The author of the star letter
wins £100 in book tokens. If you
and physically, we are
In the past 20 years, I think
want to voice your opinion on issues
really not healthy.
most have been for the worst.
raised in Report or any other aspect of
Name withheld
I am retired from formal
education, please send a letter or email
to the addresses below, including your
teaching, but am still involved
phone number. One letter will
HIGH-ABILITY SUFFERING
with Guides in a Guide unit.
be chosen every issue to
Mary Bousted’s article, ‘Group
We are trying to redress the
win the tokens.
thinking’, in your January 2018
balance to give girls the chance to
issue (p11), states that putting children
develop skills and self-esteem. I am
in mixed-ability groups is unhelpful for
horrified by the increase in mental health
less-able children. I think this is common
problems in young people.
sense! Of course, grouping lower-ability
Please carry on shouting out to put people
children with higher-ability children who
at the centre of education. Perhaps we should
can a) keep them on track with their work,
send copies of Hard Times by Charles Dickens
and b) help them if necessary, will be good
to all members of Parliament, especially
for lower-ability children.
ministers responsible for education.
The question that isn’t discussed in the
A Scholes, Nottingham
article is whether putting children in mixedreport@neu.org.uk
ability groups is good for the higher-ability
@ATLReport
JOIN THE
children. This is highly controversial. Higherfacebook.com/ATLUnion
DEBATE…
ability children aren’t there to teach and help
Report, NEU, 7 Northumberland
those less able; that is the teacher’s job. It is
Street, London WC2N 5RD
sometimes good for these children to help

WIN!
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Prize crossword
ACROSS
1 Support Scout groups with rucksacks? (9)
6 Best of the group study intensively
to take in last bit of knowledge (5)
9 Lover from European capital gaining
don’s heart (5)
10 Hopelessly lost again in a sentimental
longing for the past (9)
11 and 12 Oxford rowers alter 1 down, and
sulk (4,5)
13 Some fear idleness as dry and barren (4)
16 Open University occupies birdwatching
shelters, though extremely ugly (7)
17 Leisurely stroll is nature’s break (7)
19 Transfer dear one to famous
girls’ school (7)
21 Missed out last of lectures and slept (7)
22 Starting out, nearly all pupils succumb
to short sleeps (4)
24 Give an address at small summit (5)
25 In the future, a desire to study a
subject at university (4)
29 Witness’s account meant test
was altered (9)
30 Tempted, but ruled out (5)
31 Vision of 500 – that number of sheets
of paper (5)
32 Secret agent circles right, then left,
being full of energy (9)

A £50 Marks &
Spencer voucher

DOWN
1 Graduate – communist – exposed (5)
2 University arranged cab ride with MG (9)
3 Perform oddly for school dance (4)
4 Music and lessons partially illuminated
by them? (7)
5 Sir sets out with nuns… (7)
6 …fellow’s in church, apparently (4)
7 He gets revised grade (5)
8 Myself and wild deer wandered
randomly (9)
14 Number having short sleep before
end of lesson (5)
15 Young dog gains Lily’s heart, though
a schoolchild (5)
16 Tough and determined? Dons heard
otherwise (4-5)
18 New post on Crete is extremely
confidential! (3-6)
20 Children with pincers (7)
21 Cleverer than new master, right? (7)
23 Stage has appeared during PE (5)
26 Father to Doctor of Divinity within
24 hours! (5)
27 9 met up outside with Hilary? (4)
28 Work hard making collages
without lace (4)
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HOW TO ENTER

Send your completed crossword with your contact details to: Report February crossword
competition, Think Publishing, Capital House, 25 Chapel Street, London NW1 5DH, or email
a scanned or photographed copy to report@neu.org.uk. The closing date is 5 March 2018.
If you have a union membership number, please include this here:
The winner of the February competition will be announced in the April issue of Report.

LAST ISSUE’S SOLUTION Across: 9 Elucidate 10 Erase 11 Shirker 12 Oratory 13 Done 14 Egocentric
17 Thermal 18 Prelude 20 Downstairs 23 Eden 25 Volumes 26 Neutral 28 Stern 29 Scapegoat
Down: 1 News 2 Audience 3 Silks 4 Madrigal 5 Heroic 6 Remainder 7 Labour 8 Rely 13 Dated
15 Clean 16 Amusement 18 Parental 19 Underdog 21 Wolves 22 Assess 24 Lures 25 Vest 27 Lute

CONGRATULATIONS TO NOV/DEC'S WINNER – ROY BUTLER, CAMBRIDGESHIRE

TEACHERS REQUIRED
Seeking qualiﬁed teachers to teach
motivated pupils on weekday evenings
&/or Saturdays. Great £rates
● Primary Years 1 to 6
● Secondary Maths
● Secondary Science
● Secondary English

020 8440 8586
Email CV to:
info@afterschoollearning.com
www.afterschoollearning.com
after school learning_ATL_Nov Dec_17.indd 1
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cycle of intergenerational poverty, and
suffer from physical, emotional and
mental health issues. This has to stop.

School action

MAKE SCHOOL SAFE
Quality education is empowering and
transformative: it prepares young people for
life and helps them reach their full potential.
It has a central role in making the world more
peaceful and prosperous. For this to happen,
schools need to be safe and peaceful –
places where young people are able to
learn and thrive.
In the UK, we often take this for granted, but
unfortunately millions of children around the
world are at risk of harm simply by trying to
receive an education. Each year, 246 million
children experience violence at school – a
generation of young people missing out on
education due to fear, violence and danger.
In contexts of war and conflict, too many
children are faced with their school being
taken over by armed forces and turned into a
site of danger – such as a military barracks or
ammunition store, leaving schools vulnerable
to direct attack. The number and severity of
conflicts currently under way around the world
is greater than at any time in recent history.
Even in non-conflict settings children can
be at risk. Vulnerable groups of children, such
as girls, children with disabilities, and racial,
religious or ethnic minorities, are often most
at risk. As a result, some children never attend
school, or stop attending, due to violence or
the fear of violence happening at school or
on the way to school.
Schools can also become unsafe due
to disasters such as earthquakes, floods
and landslides. When coupled with
poorly constructed schools and lack of
preparedness, children are at great risk.
Young people who are unsafe are more
likely to miss school, have lower grades,
drop out, be unable to break free from a
28 REPORT | FEBRUARY 2018
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Join thousands of young people in sending
a signal to the Government that schools
should be safe havens by creating paper signs
depicting danger on one side, with symbols
showing young people are not safe at school
– for example, soldiers present in their
classroom. On the other side, they will depict a
school as it should be – a safe haven. They will
add a message to their MP to whom they will
present their signs, asking them to pass them
on to the prime minister.
See www.sendmyfriend.org for full details,
including a teacher’s pack containing case
studies, the campaign film, activities and action.

GET INVOLVED
Nominations for the post of ATL section
vice president closed on 8 December and
the following nominations were received:
Robin Bevan
Ralph Surman.
Ballot papers will be despatched to
members in the first week of February, and
the ballot will close on Tuesday 27 February.
Candidate statements and videos will be
available to view at www.atl.org.uk/hustings
from early February.

POLITICAL FUND
The National Education Union political
fund ballot has closed and members voted
overwhelmingly in favour of establishing a
political fund. The National Education Union
is now the largest education union in Europe,
and our size and strength will make a real
difference in campaigning to protect education
for children, young people and adults.
The establishment of the National
Education Union political fund will allow the
union to campaign effectively on the political
stage and seek to influence the political
agenda, while maintaining independence
from any political party. The union will, on
request, supply the result of the ballot and
the independent scrutineer’s report to a
member of the National Education Union,
free of charge – email nppf@neu.org.uk.

Your payment schedule may include a
contribution to the optional National Education
Union political fund. To opt out or find out more,
please see the information at www.atl.org.
uk/latest/ballot-non-party-political-fund.

PETER SMITH SCHOLARSHIP
As a lasting memorial to Peter Smith and
his contribution to ATL, the Executive
Committee provides a scholarship scheme
in his name to which members seeking to
return to full– or part-time study in areas
that will help their professional or personal
development. This scheme is designed to
encourage those who would not otherwise
be able to participate in their chosen activity
and not to fund courses that would otherwise
be funded by another organisation.
The closing date for applications is Friday
6 April. See www.atl.org.uk/atl-scholarships
for more information and an application form.

PARTNER OF THE MONTH
The conveyancing
service offered by
Morrish Solicitors
is not just about
buying or selling
your home, it's about
giving ATL section
members and new
members of the National Education
Union a level of professional support
and guidance through what can be
one of the most stressful times of
your life.
Morrish Solicitors can deal with
both simple and complex cases for
residential sale and purchase, remortgages,
investment property and more. The
service is nationwide, so it does not
matter where the property is, so long
as it is in England or Wales.
Rates are extremely competitive
and as an ATL section member or a
new member of the National Education
Union, you receive a 10% discount on
conveyancing services offered. For
details call 033 3344 9600, or visit
www.morrishsolicitors.com/atl.
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LEARNING ZONE

See the range of CPD opportunities your union can offer
DIFFERENTIATION ACROSS
THE CURRICULUM
Ensuring that every pupil in your class makes
‘rapid and sustained progress’ can sometimes
seem like an impossible task – especially
when within your class there are pupils of
widely differing abilities.
Jam-packed with practical strategies that
are ready to use immediately, this one-day
workshop will help you put inclusion at the
heart of every lesson without sacrificing any
academic rigour.
Who is this course for?
• NQTs
• leaders
• teachers
• support staff.
Dates
7 March, York
20 March, Cambridge
27 April, Bath

ESSENTIAL BEHAVIOUR
TRAINING
Disruptive student behaviour is an all too
common frustration for teachers, lecturers
and support staff. Poor behaviour is not only
a barrier to learning, it can also threaten
the health and well-being of
education professionals. While
there is an understandable
desire for a ‘magic key’ to
behaviour management,
the reality is that
successfully managed
classrooms depend on
several key factors.
In this highly practical
one-day workshop, you will
be equipped with the basic
tools of behaviour management
that will help improve your
classroom practice immediately.
Who is this course for?
• NQTs
• leaders/managers
• support staff
• lecturers
• teachers.

PICK AND MIX AADD
Half-day workshops on attention deficit
hyperactivity disorder, autism spectrum
disorder, dyslexia, and dyscalculia. Delegates
have the option to attend a half or full day
and pick one or two disorders to focus on
in more detail.
Each interactive workshop provides an
overview of the specific learning disorder
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and will give a greater understanding of
the learner’s strengths and weaknesses
and strategies to enable them to best
access learning.
Who is this course for?
• NQTs
• SENCOs
• support staff
• lecturers
• teachers
• leaders/managers.
Dates
15 March, London
12 June, Cambridge

ETHICAL AND AUTHENTIC
LEADERSHIP
This one-day course will help you reflect
on different leadership approaches. When
facing continuous change and multitudes
of conflicting pressures, it is sometimes
hard to know as a leader if you are doing
the right thing or even what the right thing is.
Uncertainty about this can transmit to
those who you work with and have a negative
impact on what you are trying to achieve.
This one-day course will help you reflect on
different leadership approaches and, in doing
so, will help you understand what ethical
leadership is and discover your
own authenticity and voice
as a leader.
Who is this course for?
• those new to, or
aspiring to, senior roles
• established, middle
and junior leaders
• those new to a
leadership role or rising
stars you wish to retain
• course leaders or
subject leaders
• pastoral staff leaders
• support staff leaders
• those with potential to
move into these roles.
Date
19 April, Bristol

ONLINE BEHAVIOUR
COURSES
We run two online courses, ‘Managing
extreme behaviour’ and ‘Taking care of
behaviour in the early years’, which are
both available throughout the 2017-18
academic year.
‘Managing extreme behaviour’ will
show you how to manage young people

with specific behaviour needs, while ‘Taking
care of behaviour in the early years’ is tailored
for teachers of early years (pre-schools,
nurseries and other early years childcare
settings) and is designed to improve
classroom practice and be immediately useful.
Our online course content is multimedia,
with video, articles, wikis and forums. There
are a number of quizzes, action research tasks,
resource tasks and timed activities, but at no
point are you required to submit an essay!
You will develop a portfolio of resources
as you work through the course.

FREE ONLINE COURSES
WITH NESCOT
We have a new agreement with Nescot
college to provide a range of free, accredited
online courses to members. These include
‘Equality and diversity’ (Level 2) and ‘Team
leading’ (Level 2).
Most of the courses take 12 weeks to
complete and there is no requirement
to attend the college during this time;
assignments are completed online and
at a time suitable to you.
The courses are free, but if you enrol
and do not complete the course, there
will be an administration charge of £100.
For further information and to ask any
questions, please contact ulf@atl.neu.org.uk.

HOW MUCH DO COURSES COST?
For standard courses, costs are:
• standard teacher, lecturer and leader
members – £50
• standard support staff members – £30
• newly qualified members – £30
• half-day sessions – £20 for all the
above membership groups.
For online courses, costs are:
• all eligible members – £30.
To find out more and to book, visit
www.atl.org.uk/learningzone.
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FINAL WORD…
STEVE BACKSHALL

Wild tales

ILLUSTRATION: PHIL WRIGGLESWORTH

Award-winning naturalist, writer and television
presenter Steve Backshall wants children to
embrace writing and let their imaginations run wild
WRITING WAS MY first love. I
have gained so much from writing
– it has provided a much-needed
outlet throughout my life. At
times when I’ve needed a means of
ranting, off-loading or putting my
thoughts in order, nothing beats a
pen and paper. And when things
are going well, it’s as if I have a
movie playing in my head and
I’m recording it.
It is so important for children to
let their imaginations run wild and
embrace writing as an art form. It
is such a healthy, creative means for
children to express themselves and
should be encouraged at all costs.
One of the simplest ways to
get the creative juices flowing is
to write about what you already
know. For example, I’ve always
been obsessed with animals,
ever since I was knee-high. They
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are my main area of expertise,
my main passion, and the things
I know the most about. As a
consequence, my books such as
Tiger Wars and Shark Seas are
based on real places, real situations
and real animals I have seen on
my expeditions. The only things
that are really made up are the
people. That said, a few years back,
someone said that two of my lead
characters were me and my sister,
as if it was totally obvious. I hadn’t
even realised, but Sinter is a caring
doctor who’s great with people,
just like my sister, and Saker is
a sullen martial artist who’s
great with animals but terrible
with people…
Another key way of getting
youngsters to unleash their
inner author is to encourage
experimentation. Whether it is

Steve Backshall
is a judge with
the Explore
Learning National
Young Writers’
Awards organised
by Explore Learning
– www.explore
learning.co.uk/
youngwriters.

different stylistic forms of writing
or different subject matters, there
truly is no wrong way of doing it,
so all efforts to find a style of their
own should be encouraged. Artists
will try everything – charcoal,
prints, sculpture, graffiti – before
they settle. Authors should do
the same.
It is also hugely beneficial for
young, aspiring authors to read.
Once children are bitten by the
reading bug, many will want to
replicate their favourite authors
and will be driven to pick up a
pen or to sit at a computer typing.
Reading is the ultimate source
of writing inspiration, so a good
variety of books is helpful to
develop a rich writing style. My
favourite book growing up was
Call of the Wild by Jack London.
The story of how Buck the farm
dog ended up running sleds in
the Yukon, then became head
of a wolf pack, was hugely
inspirational. Just thinking
about it now puts the hairs up
on the back of my neck!
Children at the very early stages
of exploring their writing abilities
shouldn’t get too bogged down in
the technicalities like grammar
or spelling. Academically, both
are highly important, but try not
to allow details like this to put a
halt on any flourishing creativity.
Allow children’s imaginations to
run wild and free – you can tidy
up the grammar later on.
If coming up with the original,
extraordinary idea is part of what
is holding children back, a good
way to start is to keep it simple.
Be authentic. It doesn’t have
to be exotic or hyperreal, you
could write about blackbirds in
your back garden or the gnomes
alongside them coming alive.
What they write doesn’t need
to be fictional; ask them to write
about something exciting that
happened, or people they know.
Keeping a diary is a great help
with this. Encourage them to
use vivid, emotive language.
The important thing is to start.
The more extraordinary ideas
will follow with experience.
Good luck.
WWW.ATL.ORG.UK
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